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Abstract
This paper focuses on the development of interactive, student-centered teacher training programs for Afghan teachers working in refugee camps in Pakistan and in war torn Afghanistan from 1988-2003.  Prior to the implementation of this project, most Afghan teachers had little training, used rote memorization techniques and were suspicious of new ideas.  By 2003, over 300 Afghan teacher trainers and 25,000 teachers had been trained using this program. Additionally, the long term goal of the project has been realized, that Afghan teacher trainers develop their own materials and train new teacher trainers independently.
Research methods included community needs assessment and the integration of teaching methods and practice wisdom focused on the practical application of this research. Project results indicate that when cultural and religious traditions are taken into account and local trainers are integrally involved in the planning and implementation of teacher training, programs can be developed that revolutionize the way that teachers teach and students learn.  For example, an adapted phonetic system for teaching Farsi decreased the amount of time needed to teach children to read from three years to three months.
Training a New Generation of Afghan Teachers
Among the several possible ways of improving Afghan schools, the most important is the training of good teachers. This is the most crucial, powerful, and immediately effective means of raising standards of education in the country. It is, furthermore, the key to educational progress; without it, improvement in curriculum making, administrative, and even financial practice will be difficult if not impossible. The primary task for Afghanistan today, tomorrow, and for many years to come is to produce more and better educated teachers. (UNESCO Education Mission to Afghanistan, 1952, p. 53).
Although written over 50 years ago, these words are no less true today. In fact, after the last quarter century of war, oppression, and destruction in Afghanistan, they are more significant because they remind us that the goal of improving Afghanistan’s educational system has yet to be reached and regression on some indicators has occurred. They also recommend a solution that is the key to building a strong educational foundation for Afghanistan, and consequently, a base on which to rebuild the nation. Agreement with the sentiments of this quote motivated the author to work to develop a program to train good teachers in 1988. However, obstacles to developing a program to train good teachers were numerous. At that time, Afghanistan was at war. Refugees comprised more than half the population. The education system had been decimated and the vast majority of the population was very suspicious of foreigners. Many obstacles to improving education continue to exist today in this war-ravaged nation and new challenges have emerged. The passage of time has increased the difficulties associated with teacher training while at the same time increasing the urgent need for such programs.

The author’s model for training Afghan teachers that was developed in Afghan refugee camps in Pakistan during the 1980s is presented. This innovative model, which continues to be used today, has been successful in training Afghan teachers on both sides of the border to use interactive, student-centered teaching methods that move teachers from teaching through rote memorization to teaching youth critical thinking skills, logic for problem solving, and skills for interpreting and evaluating information. Evidence to support this model is drawn from the literature, personal observation, interviews with students, and other key informants. Program-related document review, and observed classes in Herat, Wardak, Ghazni, Charikar, Kabul, and Paktia, Afghanistan between 1967 and the present and in refugee camps in the Northwest Frontier Province (NWFP) in Pakistan between 1988 and the present also provide additional support for this model.

The Development of Education in Afghanistan

The first modern secular school in Afghanistan was founded in 1904 (Kurian, 1988; Sassani, 1961). Prior to that, schools were in the hands of mullahs (Moslem clergy). Their education model did not include secular subjects, and all instruction was conducted in the mosque (Sassani, 1961). Primary education first became free and compulsory by law for all children in 1931 (Kurian, 1988; Sassani, 1961). Although slow improvements were made throughout the decades, a strong educational system never took root in Afghanistan, which had one of the lowest standards of education in the world, even prior to the Soviet invasion (Callaghan, 2002; Carter; 1989; Cowell, 1990-1991; Kurian, 1988). Only 250 primary schools were operating in the country by 1940 (Kurian, 1988), and by 1980, 89% of people 25 years and above had no formal schooling (World Education Forum, 2000). 
Historically, the Afghan Ministry of Education, plagued with poor funding, has shared school support expenses with communities (Carter, 1989). School buildings were small, in poor condition, and often originally private homes, not suited for school purposes (Sassani, 1961). In 1959, there were some 504 village schools, mostly (over 90%) for boys (Sassani, 1961). Between 1967 and 1970, the author observed that few schools or school facilities existed in Afghanistan, especially in rural areas. Additionally, many of the children did not have books, and schools generally lacked adequate teaching aids, school equipment, library or laboratory facilities (American Association of the Collegiate Registrars and Admissions Offices [AACRAO], 1961; Sassani, 1961). 
In 1988, the Afghan Ministry of Education acknowledged that the country’s educational system had unclear objectives, that the curriculum was not adjusted to the ages or abilities of the students, and that the system was not compatible with the country’s social and economic needs.(Kurian, 1988). Today, school buildings have been destroyed, and as enrollment increases in some areas, the schools have outgrown the local mosques and have no facilities (Carter, 1989).
Girls Education
Afghan girls have been particularly disadvantaged with respect to education. The first school for girls in Afghanistan was opened in 1924 (Kurian, 1988). However, the development of educational programs for girls in Afghanistan continued at a very slow pace throughout the 20th century. In part, this was due to the lack of trained female teachers in the country (UNESCO Education Mission to Afghanistan, 1952). In 1959, only 14,036 girls were in schools and only 224 of those girls were from rural areas (Sassani, 1961).  No teacher training institutes for women existed in the country, and often, female teachers would have only slightly more education than their students (Sassani, 1961). The war with the Soviet Union and the subsequent Taliban regime worsened the already dismal educational opportunities of Afghan women and girls. In 1988, only 19% of Afghan females were enrolled in primary school (Kurian, 1988). Closure of girls’ schools and laws prohibiting girls from attending school enforced by the Taliban during the 1990s lowered the proportion of female students considerably, a situation that would have been much worse without NGO-supported schools (Callaghan, 2002; World Education Forum, 2000). Reflecting Taliban prohibitions, by 1999 the percentage of girls attending primary school dropped to 5%, with humanitarian agencies operating 91% of the 446 girls schools (Callaghan, 2002).
Teacher Training
The need to train teachers as a method of increasing the number of schools and, thereby, the number of children who can attend school, has long been recognized in Afghanistan (“Long-term projections,” 1965). However, only about 10% of the teachers entering the primary school service in 1963 were trained teachers, in accord with the general pattern of the qualifications of teachers (“Long-term projections,” 1965). There has been a historical tendency to accept teachers with a minimum level of education. The author also observed this phenomenon while training social studies teachers in Herat, Afghanistan as a Peace Corps volunteer between 1967 and 1970. All of the social studies teachers trained had between a sixth and ninth grade education. The author noted that this practice was employed by schools in Herat and Charikar in the late 1960s and continued to be widely used by schools in refugee camps in Pakistan. Because of the particular dearth of trained female teachers for girls’ schools, any young woman who had completed formal schooling or the equivalent of just one year beyond that of the pupils could be employed as a teacher (Sassani, 1961). This pattern continued during the war against the Soviet Union, when the Afghan government closed the teacher training institutes because it could not support them and began appointing secondary school graduates without training as teachers (Carter, 1989). By 2000, most teacher training occurred through NGO in-service trainings (Carter, 1989), and only 28% of teachers had completed 12 years of schooling (United Nations Educational, Scientific, and Cultural Organization [UNESCO], 2000). 
Teachers, and particularly female teachers, have continued to be in an extremely short supply (Callaghan, 2002). As a result of the war, many teachers have died, become soldiers, left teaching for more lucrative work, or fled the country because of ongoing conflict and instability (Callaghan, 2002; Carter, 1989; Cowell, 1990-1991). Teacher recruitment is extremely difficult because salaries are very low, and teachers are often not paid for their work (Callaghan, 2002). 
In addition to having very few qualified teachers, Afghan teachers instruct largely by the lecture method and require students to memorize and recite information, with few reading assignments, activities, classroom discussion, or textbooks (AACRAO, 1961; Callaghan, 2002; Sassani, 1961). Teaching methods have been based on mosque school teaching and consisted mainly of dictation, rote memorization, and repetition. For example, in teaching reading to first grade students, letters and phonetics have not been taught. Reading instruction has consisted of dictation and recitation. The way that students “learned” was to memorize the book. The teacher would read a page and then have the students repeat what was on the page until they repeated it accurately.  The result was that most students could repeat what was on the page without looking but could not read an individual word if asked to do so. Teaching methods tend to be similar across all grade levels.

Teacher training was needed that introduced teaching/learning methods which rely less on memorization and more on developing critical thinking and higher level reasoning skills (Cowell, 1990-1991). The lack of experienced and skilled Afghan teachers who have a good grasp of content and understand how children learn is perhaps the single greatest constraint to non-governmental organizations (NGOs) trying to expand teacher training and education programs. This is especially true since education is a very sensitive area and one in which sustained foreign technical assistance is controversial (Carter, 1989). 

Attitudes toward Education
Positive attitudes toward education have historically been higher in urban areas. Rural Afghan families’ attitudes towards education range from disinterest to suspicion to the belief that education is unproductive and irrelevant to their communities’ needs (Carter, 1989). These attitudes are fueled by historic observations that school graduates have limited access to higher education or better jobs and are not better farmers, artisans, or tradesmen as a result of schooling (Carter, 1989). Recently, suspicions about educational programs have heightened as a result of the war against the Soviets. Many Afghans blamed the educational system for producing Afghan communists who brought war and destruction to the country, and they resented communist policies of imposing unpopular educational programs on children and communities. (Carter, 1989). Additionally, certain cultural norms including Afghan preferences that schools not be coeducational, that schools include a strong emphasis on religious study, and that children attend village schools that include only their own extended family or social group rather than schools that have outsiders as teachers have impacted attempts to broaden and strengthen Afghan educational programs (Carter, 1989; Cowell, 1990-1991; Sassani, 1961).
However, demand for and interest in education for both boys and girls has long existed in Afghan society and continues to mount as evidenced by the success of educational programs in Afghanistan and in refugee camps (Cowell, 1990-1991). Even before the Soviet invasion of Afghanistan in 1979, Afghan communities were seeking the creation of new schools, and female enrollment in school was increasing (“Long-term projections,” 1965). More recent demand for education may be fueled by Afghans’ need for normalcy despite the war and ongoing political instability, the increased contact between Afghans and the outside world as a result of the war, and a deeper appreciation for education by Afghan soldiers who had to be taught to use sophisticated weapons and mount complex guerilla campaigns (Carter, 1989). Community elders inside Afghanistan and in refugee camps began asking for support to begin schools during and after the war, and the number of these requests steadily increased over time (Carter, 1989).
Curriculum and Textbooks
Like most parents, Afghans feel strongly about what their children are taught (Carter, 1989). Curriculum content has traditionally been a politically and culturally charged issue and efforts toward standardizing it have ignited much controversy (Carter; 1989; Cowell, 1990-1991). Primary school curriculum focuses on literacy, knowledge about daily life; and the preparation of pupils for secondary schools (Callaghan, 2002; Sassani, 1961). Historically, Afghan education has included the instruction of Farsi, Pushto, and Arabic, stymieing the ability of some students to master any one language, and has excluded other non-lingual subjects (AACRAO, 1961; “Long-term projections,” 1965; Sassani, 1961). In the areas where primary schools were unavailable, village schools provided rudimentary education through a 3 year program of reading, writing and religious instruction (Sassani, 1961).
Textbooks and learning materials have historically been in short supply in Afghanistan (Callaghan, 2002). Additionally, many textbooks progress too rapidly, do not build much on previously presented material, are short on practical exercises, and thin in terms of the information included (Carter, 1989). First grade textbooks for teaching reading are difficult. Long words and sentences are used. Words are not repeated. Words used in readers are not commonly used words. Books have a sentence and picture on each page but none of these sentences or pictures are related (no storyline). When training social studies teachers, the author observed that the social studies textbooks were information poor, and that few resource materials for teaching the subject were available. Available texts contained few pictures, activities, comprehension questions or other materials to aid in teaching course subjects. Teachers taught the material in the book through dictation. Students memorized the material in order or in a series and were expected to write it verbatim on the test. Information was rarely conceptual. Additionally, textbooks developed and distributed by Afghan political parties and humanitarian organizations over the last quarter century include a substantial amount of militant Islamic rhetoric and violent, war-focused content (Sluzki, 2002). 
Because of the lack of material, books, and trained teachers, instructors could only teach from their own knowledge bases, a situation that created problems.  Between 1967 and 1970, the author observed that twelfth grade, female students had learned in primary school to add fractions incorrectly. They had been taught to total the numerators and denominators in a problem to find the solution instead of first finding a common denominator and then totaling the numerators. Students learned algebra by copying problems and solutions posted on the blackboard by the teacher and memorizing them. The teacher would choose several of the problems that had been put on the board during the year for the final exam.  If the student had memorized all of the problems and could accurately reproduce them, the student received the highest mark regardless of whether the student actually knew how to solve the problem.

Enrollment rates, Attrition, and Literacy Levels 
School attendance is poor and dropout rates are high, particularly for girls (Carter, 1989; Cowell, 1990-1991). Only 22% of school-aged children were attending school in 1996 (Callaghan, 2002). Poor enrollment rates and attrition can be attributed to the lack of acceptable government education, security problems, the lack of teachers and materials, and the inability of communities to fund schools (Carter, 1989). For every 1,000 children enrolled in first grade, 433 children survive in the school system until the sixth grade (World Education Forum, 2000). Reasons may include difficulties associated with traveling long distances to schools, inappropriate teaching methods and curriculum, inadequate materials and supplies, and the need for children to participate in the economic activities of their families and villages (Cowell, 1990-1991). Poor educational quality, poor attendance, and high dropout rates have been characteristic of Afghan schools since their inception. Enrollment rates were only 14.1% overall and 4.3% for girls in 1965 (“Long-term projections,” 1965).  Additionally, over half of Afghan schools were village schools that did not advance beyond grade 3 (“Long-term projections,” 1965).
Accurate statistics on the literacy rate of Afghans have historically been unavailable and continue to be difficult to obtain, with recent estimates suggesting that 15-20% of Afghan females are literate and 31.5% of the total population is literate (World Education Forum, 2000; UNESCO, 2000). Historical estimates placing the Afghan literacy rate at approximately 15% of the total population in 1965 (“Long-term projections”) and 12% in 1988 (Kurian) demonstrate that, although some advances in literacy have been achieved in recent years, substantial efforts to improve literacy levels for Afghans are still needed. 

Staff at Columbia University’s Teachers College worked in Afghanistan for 25 years prior to the Soviet invasion to help the Ministry of education improve the system. However, most advances were lost after the war and the reign of the Taliban (Sassani, 1961; Teachers College Columbia University, 2003). Ten full years of education had been lost by most Afghans by 1990. With the stress and dislocation of war, many have forgotten what they learned in their youth (Cowell, 1990-1991). At the end of the 20th century, Afghans were the largest refugee population in the world, and more than twenty years of civil strife have resulted in Afghans having one of the lowest standards of living in the world (Callaghan, 2002). Afghanistan’s government and formal educational systems were in complete disarray by the year 2000 (Callaghan, 2002). Problems like the probability of continuing unrest, the enormous, immediate needs of reconstruction, internal political and ethnic divisions, and poor communication systems will continue to plague educational reconstruction efforts (Cowell, 1990-1991). Lack of trained personnel and financial resources have further stunted educational development, although sporadic educational services provided at the local levels and by humanitarian organizations has occurred wherever and whenever war conditions permitted (Callaghan, 2002). 
As noted by Sandra Callaghan, substantial resources and efforts will be required to develop a viable educational structure for Afghanistan. 

The effects of war upon a society are unimaginable to those who have not lived through one. The fact that any educational training took place in Afghanistan during the 1980s and 1990s is a testament to the courage and indomitable human spirit of the families and teachers of the provincial directorates and humanitarian relief agencies who were courageous enough to continue teaching and learning. When political, economic, and social stability are returned to Afghanistan—no matter the leadership directing the country—it will take the efforts of all Afghans, men and women, girls and boys, for generations to come, to raise the country out of illiteracy and into a higher standard of living. (Callaghan, 2002).
The Model: Promoting Interactive Teaching and Learning
The Hangu Education Project

As director of the Hangu Education Project, one of the humanitarian relief projects that provided education and teacher training in Afghan refugee camps during the 1980s, the author worked beside committed Afghans to keep teaching and learning alive, as well as develop some of the teaching materials and teacher training programs that were and are still desperately needed. The task of a humanitarian organization dedicated to establishing and raising the quality of schools in refugee camps was two-fold. First, the organization had to establish credibility with the community and overcome existing suspicions. Second, the organization had to focus on training and developing the materials needed for the programs. If the first task was not accomplished successfully, the second task was impossible. Therefore, the basic elements of both tasks are summarized.

The Target Population
In 1988 when the Hangu Education Project began, there were, in the author’s estimation, 300,000-500,000 Afghan refugees living in camps in the Northwest Frontier Province of Pakistan between Hangu and Thal, north from Thal to Parachinar and south from Thal to Miram Shah. The refugees in the target camps were primarily rural Pushtoons from Nangahar, Paktia and Logar provinces.  The people were conservative Muslims who had traditionally not been open to education for their boys and were opposed to education for girls.  
Although United Nations High Commission on Refugees (UNHCR) schools were available in all of the refugee camps, Afghans were reluctant to send their children to them.  The UNHCR schools used Pakistani curriculum and taught in Urdu.  By 1988, Afghan communities had begun to open their own grassroots schools for boys in the refugee camps because they were highly suspicious of education offered by foreigners.  Schools were sponsored by one of the main political parties but had little funding.  Few schools had buildings, chairs, books, supplies, or even tents.  Teachers were selected based on their political affiliations and level of religious devotion.  Many teachers had not completed the twelfth grade and very few were university graduates.  The curriculum was not standardized. Textbooks focused on Islam and jihad. 
The Goals of the Hangu Education Project

The goals of the Hangu Education Project were based on the requests of the political leaders of the refugee camps within the target area for support for community-based educational programs. The objectives of the Hangu Education program were to:
· Develop a teacher training program and train teachers

· Start literacy classes for males 

· Offer skills training for orphaned male boys

· Open girls classes/schools in refugee camps

· Offer support in the form of material, supplies and books to grassroots refugee schools.

Challenges
Although the services provided by the Hangu Education Project had been requested by the camp leaders, obstacles to implementing these services were numerous. No teacher training programs or schools for girls existed in the area, and any service of this type had to be developed from the very beginning. Orphaned boys had no opportunities for learning new skills in the refugee camp environment.
Suspicions about literacy classes were high because unpopular literacy programs that were politicized and communist had been forced on the population in Afghanistan. Even though the need was great, the Afghans were very suspicious about accepting school supplies, tents, blackboards or even books of their choice from a foreign organization for fear that the foreign organization would try to influence the education of their children. Additionally, as an American female and non-Muslim, the author was not a member of the target community and subject to suspicion.

Core Values

In addition to research on the educational needs of the target community, the project began with values that guided actions and decision-making processes. The following values were embedded in the teaching, training, and school support activities of the Hangu Education project.
· Community members must be involved in the project.

· Needs must be identified by the community served.

· Community members must decide the best way for the needs to be met.

· People outside of the community who are working on the project may offer skills and advice but can not impose their ideas.

· Community members must receive the training they need to be the leaders of the project.

· Decision-making must be consensual rather than based on the will of the majority.

· Project staff must be flexible enough to adjust their approach or strategies if goals are not being met.

· Professional staff must be willing to perform any task that benefits the project, how ever menial, and project leaders must model this value.

· People involved in the project must be committed to the project goals and values and work to find solutions to difficult problems in order to meet the project’s goals.

· People involved in the project must be well-respected community members and able to work with the community to find solutions and reach the goals of the project.

Project Implementation
Step 1: Initial assessment. At the outset of the project, it was important to work with the political parties, various ethnic groups, and local people that comprised the social landscape of the community in which the Hangu Education Project wished to establish programs. In this step, the author read about the camps, gathered background information from key informants about the needs and barriers to setting up a program, visited schools in Peshawar, and began meeting with officials from the education departments of the different Afghan political parties. 
Step 2: Hiring staff. The process of hiring staff to work for the new program was one of the most critical parts of developing the program. For a foreign NGO with a time-limited mandate to provide specific services in an area, it may seem sensible in the beginning to hire other foreigners who most immediately and exactly meet the educational qualifications for the job openings that exist, in the event that there is a shortage of qualified local people.  Likewise, it might seem to be beneficial to hire university-educated Afghans who have taught at the university, even if they are not rural Afghans and have no experience working in Hangu.
However, the benefits of training and hiring members of the target community to work for the program far outweigh the perceived convenience of hiring outside of the target community. Training local people to work as program staff is a potentially time consuming investment for a foreign NGO. Additionally, it requires foreign NGO staff members to learn the local language, and as much as possible, learn the local culture and observe local norms and customs. However, local staff provides invaluable links to the target community and a wealth of knowledge about how to create a program that will be acceptable and useful to the target community. When a foreign NGO is willing to hire and train local people as staff, it contributes to trust-building and the empowerment of the community as they gain skills and resources to develop and implement needed services themselves.  This was particularly important in dealing with the rural Afghan community of Hangu.  

Sixteen Afghan staff with teaching experience were hired. The ability to speak English was not a requirement for any position, except for the program manager. Because of local customs, only Afghan men applied. Candidates were selected based on their commitment to project goals and values, their willingness to work with an American woman and diverse groups of people, and their ideas for improving Afghan education and starting schools for girls. 

Step 3: Project activities. Staff met in Hangu to decide priorities and divide up tasks.  All decisions were reached by consensus, a novel idea for the Afghan workplace, which tends to be hierarchical. The first priority was school support, since the program began in the summer, and schools were due to open in September.  Secondly, staff agreed to assess community interest in literacy classes and the possibility of opening classes or schools for girls. Staff met with political parties and camp elders to explain the program of school support, identify the schools, and survey schools to determine the number of grades, classes, students, teachers, and language of instruction. Finding some of the schools located in remote places was an immense and dangerous task and one that would have been impossible for non-Afghan staff to accomplish.
School support included providing school materials (e.g. slates, pencils, pens, notebooks, erasers, pencil sharpener), books selected by the school, and classroom materials (tent, ground cover, blackboard, chalk, and eraser).  The Afghan staff was able to negotiate excellent prices for these items. Initially, only 3 of the 7 political parties accepted supplies for their schools through this program and by October, supplies were delivered to 10,000 students. Afghan staff recommended that supplies be distributed directly to students, not to teachers or political party representatives. This practice ensured that supplies would not be resold for money instead of distributed to students. Sites, teachers and students for 25 adult literacy and 10 girls’ classes were identified.  It was determined through consensus that beginning schools for literacy or girls would be too revolutionary, but some groups were willing to have a class for extended family members and people from the same village in the home of a respected person.  Literacy classes and girls’ classes received school materials, books, classroom materials, tents (if needed), and salaries for the teachers.  Some teachers of the girls’ classes only had a sixth grade education. Teachers for the literacy classes were either twelfth grade or university graduates and had previous teaching experience. An apprenticeship program began for orphaned youths in conjunction with tradesmen, who had shops. Staff set up a course of study, provided intense supervision, asked boys what they wanted to learn, and tried to match boys with a tradesman that best coincided with their interests.

Through consensus with the schools and classes, the staff developed rules and regulations for each school and class and a contract for the leader of the school or teacher of the class. Included in the contract was an agreement by the school and teacher to supervision, evaluation, and teacher training by the Hangu Education Project. In addition, three girls’ schools in refugee camps in the less conservative city areas of the Northwest Frontier Province requested support. Hangu Education surveyed and began supporting these schools.  

Hangu Education Project staff visited the schools after a three to six month period to make sure that they were still in operation. Communities were aware that their schools would not receive more supplies if they were not still in operation during this visit. Approximately ninety-seven percent of schools were found to be operational upon this follow up visit. The success of the school support program built trust with the Hangu communities because the Hangu Education staff not only provided the promised services, but also involved the community and respected cultural norms and customs. This trust was a foundation for the more controversial teacher training programs that the Hangu Education staff next began.

Step 4: Training teachers. When schools became willing to have their teachers trained, the staff began focusing their attention on this service. The staff developed a week long training program for the teachers of the literacy and girls’ classes by using consensus. The staff first identified the essential things that a teacher would need to know (e.g. lesson planning, classroom management, classroom organization). They then identified essential methodologies or techniques a teacher could use to involve students in the learning process. The techniques taught in the seminar were based on the author’s experience teaching in the United States and the best practices of the Afghan staff in their teaching. 
Simple techniques were taught to provide teachers with an alternative to teaching through dictation and rote memorization. The techniques were demonstrated during subject matter lessons, were used by the teacher trainers in their own lessons, and were practiced by the participants. No lesson in the teacher training seminar was taught through lecture, dictation, or memorization. No oral presentation lasted longer than 15 minutes, and each presentation included questions for the class. At least one interactive technique was integrated into every topic taught during the seminar. Interactive teaching techniques that were modeled and taught included question and answer, brainstorming, role play, group work, discussion, hands-on activities, and competition. 

The subjects for the initial teacher training seminars were:

· Characteristics of a good teacher (used brainstorming and group work techniques)

· Setting objectives (used question/answer, application through activities, and group work techniques)

· Writing lesson plans (used question/answer, application through activities, and group work techniques)

· Classroom management (used brainstorming, question/answer, and discussion techniques)

· Discipline (used classroom discussion on most effective practices, role play, and group work techniques)

· Teaching the alphabet, phonetics, reading, math, and Islamiat (used demonstration, question/answer, audio-visual material, application through activity, group work, role play, and competition techniques)

· Evaluating and encouraging students (used brainstorming, role play, application through activity, and group work techniques)

During the training, teachers engaged in peer teaching to practice the techniques and conducted constructive, self-evaluations. In fact, these are the same methods that the Hangu Education project staff used to develop and refine the workshop lesson plans. Staff developed student-centered lesson objectives and lesson plans for the seminar and required teachers to develop them as well. The seminar included five opportunities for students to peer teach for ten minutes. A thirty minute peer teaching using at least two of the techniques learned was part of the final exam for the seminar. A written final exam was also administered that included questions based on the student-centered objectives of the seminar, modeling and reinforcing the seminar lessons about testing and questioning students. 

Participants orally evaluated the workshop periodically and provided written feedback at the seminar’s conclusion. Staff self-evaluated their own work at the end of each day and at the end of the seminar. The teachers participating in the seminar were visited in their classrooms at least three times by the Hangu Education Project staff and were assisted in applying what they had learned in the seminar. 

Participants responded positively to the first teacher training seminar. Other schools quickly learned about it through local information networks and approached Hangu Education Project staff to ask for training for their teachers. Staff expanded the seminar to include 24, 4 hour sessions. New subjects added to the expanded seminar included psychology, testing, developing teaching materials, how to vary questions, evaluation, and practice lessons using different, interactive techniques for all subjects taught in refugee camp schools in grades one through six.

Because of the success of the teacher training seminar, the Hangu Education Project staff, again using consensus, developed a three month course to train teacher trainers who could then teach the seminar and design new seminars.  Lesson plans for this teacher trainer course were written and standardized, and the staff piloted a project. From this and other work done in the ensuing years, a course was developed that is currently being used to train teachers and teacher trainers. 

Hangu Education Project Results
The staff of the Hangu Education Project believed that teacher training was the key and the necessary first step to improving Afghanistan’s education system. Toward the accomplishment of the goal to improve Afghan education by training teachers, Hangu Education Project staff developed one-week and twenty-four day teacher training seminars. Additionally, a three month course to train teacher trainers had been developed and piloted with Afghan teachers in Afghanistan and in refugee camps in Pakistan. In total, 23 teachers were trained as teacher trainers. Two hundred and fifty teachers were trained in 13 teacher training seminars. Additionally, the first pilot projects for training teachers in refugee camps in Pakistan and for training teachers in Afghanistan were completed. Finally, seventeen Afghan staff were trained to start and manage the programs including seminar designing, proposal writing, budgeting, reporting, supervision, training, and materials development
In order to achieve the goal of training Afghan teachers, Hangu Education Project staff was compelled to create and support schools in which the newly trained teachers could teach. Also, by meeting the needs and expectations of the community through the provision of requested training and school support services, the Hangu Education Project was able to build enough rapport with communities that they became amenable to allowing the Project to train their teachers. By January 1990, the program had assisted over 33,000 students, including over 1,000 girls. More specifically:

· 208 schools had been assisted with teachers’ salaries and materials

· 10 schools (9 of them for girls) had been newly opened

· 53 girls’ classes had started

· 25 adult literacy classes had been completed

· 29 apprentices were trained

The quality of the teacher training seminar also had a measurable impact in Afghan classrooms. When developing the training seminar, the author discovered that Afghan staff did not realize that Farsi letters corresponded to sounds. After the staff learned the phonetic nature of their written language, they worked to develop a type of phonics for Farsi. They taught teachers in the seminar to teach students the alphabet, its sounds, and how it is written before starting to read.  Results were phenomenal.  Before the teachers attended the seminar, their students often did not read until third grade, if they learned to read at all through teaching techniques that promoted memorization. After the teachers attended the seminar and began utilizing the techniques that they had learned, their students were actually reading, not just reciting, after 3 months. Students and teachers were very energized by their accomplishments in teaching and learning reading at such a pace. 
To date, these interactive teaching methods and this seminar have been used in the training of over 25,000 Afghan teachers. Additionally, over 300 teacher trainers have been trained. Four years after the initial pilot of the seminar by the Hangu Education Project, it was used to train female teachers, thus contributing to the improvement of education for Afghan girls. Based on feedback from teachers trained and the assessments of staff that monitor and supervise teachers as they implement the new techniques in their classrooms, trained teachers have moved from teaching through rote memorization to teaching youth critical thinking skills, logic for problem solving, and skills for interpreting and evaluating information. Teachers in Afghanistan are learning from each other, and students are learning more in classes. These new patterns hold promising implications for the future of education in Afghanistan. Additionally, the long term goal of the project has been realized, that Afghan teacher trainers develop their own materials and train new teacher trainers independently. The teacher trainers trained through this course have developed numerous teacher training workshops and improved and expanded the teacher training seminar described in this paper. 

Conclusion
Through consensus decision-making processes, Hangu Education Project staff was able to provide high quality training in which staff truly believed and which showed fast, demonstrable results that excited teachers and students. By observing the cultural and religious norms of the community, modeling the methods taught, setting high standards, and refusing to be deterred from the project’s initial goals, the staff was able to achieve the goals they had set for themselves as well as the project. 

The author also modeled all of the qualities she sought in her staff members in her own work. These qualities of inclusiveness, perseverance, and leadership by example became part of the culture of the program. Through this example of hard work and hands-on help to schools and classrooms, the author trained staff to be open to doing whatever would be the best thing to help children learn, rather than adhering to the traditional mindset that a teacher trainer’s role prohibits him or her from performing other duties like distributing materials or unloading trucks.

Leadership by example and decision-making by consensus are important for building community and staff ownership in a process as well as team spirit. When the group agreed on a course of action, the group became invested in its outcome. Another important lesson from this project is that although training and hiring local people as staff may seem a daunting task at first, it will be invaluable to helping the program surpass its goals within the desired timeframe.
The level of suspicion of foreigners and education described in this paper still exists in Afghanistan today. At the same time, the urgent need to train teachers and educate children as a way of empowering Afghans and rebuilding the economy of Afghanistan is also a vital concern. As international attention focuses on rebuilding Afghanistan in the wake of September 11, 2001, the lessons learned from the Hangu Education Project become significant. They demonstrate that a thorough understanding of the social landscape and educational history of Afghanistan will aid reconstruction efforts. Additionally, the success of the Hangu Education Project in establishing girls’ schools and training teachers in spite of difficult circumstances demonstrates the credibility of this model for engaging the community to train teachers and improve education.
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II. CREATING HOPE INTERNATIONAL AND THE AFGHAN INSTITUTE OF LEARNING—WORKING TOGETHER TO TRAIN A NEW GENERATION OF AFGHAN TEACHERS
The seminars developed by Toc Dunlap and the Hangu Education Project for training teachers and teacher trainers were immensely popular. Professor Sakena Yacoobi, when she was working at International Rescue Committee, used this seminar to train the first female trainers and teacher trainers. In 1995, after international funding for Afghan education programs began to diminish, both Toc and Sakena wanted to ensure that this visionary teacher training continued.  Together they founded Creating Hope International (CHI) and, independently, Sakena founded the Afghan Institute of Learning (AIL).  
CHI has continued to provide guidance and expertise to strengthen AIL’s teacher training program.  With this guidance, AIL has developed into the preeminent teacher training organization in Afghanistan today.

The Afghan Institute of Learning (AIL) is an Afghan women’s non-governmental organization (NGO) which was founded to assist Afghan women and children. AIL presently has offices in Kabul and Herat, Afghanistan and in Peshawar, Pakistan. AIL is a registered NGO with both the Pakistani and Afghan governments.  AIL serves 350,000 women and children annually, is run entirely by women and employs 470 Afghans, 83% of whom are women.  AIL has been project partner with Creating Hope International (CHI) (a 501 c 3 non-profit in the U.S.) since 1996.  Through a long-term technical assistance agreement, CHI provides advice, training, financial management, and fund-raising assistance and acts as fiscal sponsor for AIL upon request. Toc Dunlap is President and Executive Director of Creating Hope International.

To date, the Afghan Institute of Learning (AIL) has trained over 9,000 teachers in student-centered teaching techniques and a few dozen female teacher trainers. These interactive teaching methods are revolutionizing both teaching and learning in Afghanistan. AIL trains male teachers and female teachers, a critical step toward improving access to quality education for Afghan girls Teachers trained by AIL have moved from teaching through rote memorization to teaching youth critical thinking skills, logic for problem solving, and skills for interpreting and evaluating information. Teachers in Afghanistan are learning from each other and students are learning more in classes. These new patterns hold promising implications for the future of education in Afghanistan.

AIL’s grassroots, culturally sensitive approach in its teacher training program has received an overwhelmingly positive response from Afghan communities, both urban and rural. AIL offers a combination of culturally sensitive, grassroots work and high quality training that is revolutionizing public attitudes towards education and the mindset of Afghan teachers. 

AIL’s teacher training program has expanded substantially over the last two years to new locations in Afghanistan. AIL is now considered the pre-eminent teacher training organization in Afghanistan. The expansion of the teacher training program has come as a result of requests by communities and the government that AIL train their teachers. AIL has developed a solid reputation for providing high quality, culturally sensitive training that responds to the needs and the concerns of local communities and has an immediate, positive impact on school students. 

Through its teacher training program, AIL is speeding up the training and education that Afghans need to get their economy going and to take leadership roles in the rebuilding and governing of their country. Teacher training is at the heart of AIL’s long-term vision for creating lasting, positive changes in Afghan society. When teachers are trained, the quality of education is improved. Children and youth learn more and are able to open their minds in a way that empowers them to develop creative solutions to solve the many problems facing their country. 

A. Background on AIL’s Teacher Training Program
Although the framework for AIL’s 24-day teacher training seminar was originally developed in 1988 through the Hangu Education Project, AIL teacher trainers continue to update and improve this seminar and develop new teacher training workshops, curriculum, topics, and materials. They have also developed numerous other seminars that train teachers to use interactive techniques when teaching literacy, pre-school, and other classes. They have written the 24-day pedagogy seminar into a teacher training manual which has been published and distributed to the Afghan government. They are also working to computerize the seminar lesson plans. 

In the development of all of its trainings and curriculums, AIL engages government officials, community leaders, and teachers to determine what training is most needed. The techniques taught in the pedagogy seminar are based on the best practices of Afghan teachers in their teaching regarding essential methodologies or techniques a teacher could use to involve students in the learning process and essential things that a teacher needs to know (e.g. lesson planning, classroom management, classroom organization).

During the pedagogy seminar, simple techniques are taught to provide teachers with an alternative to teaching through dictation and rote memorization. The techniques are demonstrated during subject matter lessons, are used by the teacher trainers in their own lessons, and are practiced by the participants. No lesson in the teacher training seminar is taught through lecture, dictation, or memorization. No oral presentation lasts longer than 15 minutes, and each presentation includes questions for the class. At least one interactive technique is integrated into every topic taught during the seminar. Interactive teaching techniques that are modeled and taught include question and answer, brainstorming, role play, group work, discussion, hands-on activities, and competition. 

Usually, the seminar schedule is 4 hours per day for 24 days and includes the following subjects: 

· Characteristics of a good teacher (used brainstorming and group work techniques)

· Setting objectives (used question/answer, application through activities, and group work techniques)

· Writing lesson plans (used question/answer, application through activities, and group work techniques)

· Classroom management (used brainstorming, question/answer, and discussion techniques)

· Discipline (used classroom discussion on most effective practices, role play, and group work techniques)

· Teaching the alphabet, phonetics, reading, math, and Islamiat (used demonstration, question/answer, audio-visual material, application through activity, group work, role play, and competition techniques)

· Evaluating and encouraging students (used brainstorming, role play, application through activity, and group work techniques)

· Psychology, testing, developing teaching materials and how to vary questions

· Practice lessons using different, interactive techniques for all subjects taught in grades one through six.

During the training, teachers engage in peer teaching to practice the techniques and conduct constructive, self-evaluations. In fact, these are the same methods that staff uses to develop and refine the workshop lesson plans. Staff develops student-centered lesson objectives and lesson plans for the seminar and require teachers to develop them as well. The seminar includes five opportunities for students to peer teach for ten minutes. An additional thirty minute peer teaching using at least two of the techniques learned is part of the final exam for the seminar. A written final exam is also administered that includes questions based on the student-centered objectives of the seminar, modeling and reinforcing the seminar lessons about testing and questioning students. 

Participants orally evaluate the workshop periodically and provide written feedback at the seminar’s conclusion. Staff self-evaluates their own work at the end of each day and at the end of the seminar. Where possible, the teachers participating in the seminar are visited in their classrooms at least three times by staff and are assisted in applying what they had learned in the seminar. 

Participants have responded positively to the teacher training seminar. Other schools have learned about it through local information networks and have approached AIL to ask for training for their teachers. 

B. Results of AIL Teacher Training (1996-2004)

Historically, Afghan teachers have instructed largely by the lecture method and require students to memorize and recite information, with few reading assignments, activities, classroom discussion, or textbooks. Using these teaching methods, students would learn to read after approximately three years of instruction. When teachers are trained in AIL’s teaching technique seminar, some of their students learn to read after only three months of instruction. Both teachers and students have been empowered and energized by these rapid advances. These new teaching methods allow older students to learn on a fast track basis, giving them a chance to complete their education despite many years of missed schooling. 

In one example, at the beginning of 2003, AIL opened a home school for girls in Kabul province. When the school opened at the beginning of the year, none of the girls were even literate. After six months, 92 girls were studying in this school and 15 had already completed the requirements for grades one and two and were studying grade three! These students would never have progressed so rapidly if they were being taught using traditional Afghan teaching methods.

AIL continues to be showered with requests for teacher training from communities and is working to meet this demand. The most exciting expansion of AIL’s teacher training program during 2003 and 2004 was the expansion to rural communities like Mir Bacha Kot, Shakardara, and Kalakan, all of which requested AIL’s teacher training. These communities, which have historically been resistant to ideas like education for girls and employment for women outside of the home, asked AIL’s female teacher trainers to train their male teachers. These communities have recognized that AIL teacher trainers have something valuable to offer their children and were, therefore, open to the training. In fact, Mir Bacha Kot now has a home school for its girls and has begun offering classes for girls in its local public school, critical first steps toward advancing women’s and girls’ education in the community. These advances for girls’ education would not have taken place without an intervention by AIL. The social climate in the community prior to trainings and services offered by AIL was not conducive to girls education. The examples of successful girls’ education programs and the incremental approach to introducing girls’ education programs that AIL presented to the community convinced them to begin these programs. 

When possible, AIL teacher training staff visit the classrooms of teachers who have completed the seminar to see how they are applying what they learned in their work. AIL teacher training staff visit teachers who teach a variety of classes, including Dari, biology, chemistry, and English. AIL teacher training staff observe the teachers as they are teaching class, review the exam questions the teachers have recently written and work with the teachers to make sure that the exam questions encourage the students to think critically. (For example, AIL’s teacher training seminar teaches teachers to move away from exam questions that ask students to write verbatim passages from the text, which is a common testing practice used in Afghanistan. Instead teachers are taught to ask questions on exams that test students’ comprehension of course material).They meet with the teachers one-on-one after class to listen to their experiences as they have implemented the new methods and provide them with advice and guidance as they move forward. 

AIL teacher training staff report that the teachers they visit are working very hard to apply what they learned in the seminar within their own classrooms. AIL teacher training staff find that the teachers have lesson plans and objectives, which they had never had before. 

C. Participant Evaluation

AIL is committed to evaluating its teacher training seminars in order to improve their quality. To this end, AIL collects feedback from seminar participants at the end of every seminar. AIL teacher training staff review this feedback and also self-evaluate each seminar after it is over. Below please find some of the most common feedback from seminar participants:
· Participants want the seminar to be longer. They find the seminar so valuable that they wish the training could last even longer so that they could learn even more.

· Participants want subject matter seminars like calligraphy and literacy.

· Participants want seminars for higher classes.
· Participants want the teachers guide to be published by AIL. They find the worksheets and handouts that AIL distributes during the seminar so valuable that they would like more of them. 
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Mission and History

Creating Hope International’s (CHI) mission is to provide education and health assistance to the people in the world with the greatest needs. CHI works at the grassroots responding to community needs, fostering community participation, and empowering people through culturally sensitive education and training. Creating Hope International is a Michigan based non-profit organization with 501(c)3 status. 

CHI primarily focuses on providing technical and financial assistance to those in need with the goal of empowering the recipients to ultimately be able to meet their own needs. In the past, CHI has:

· Provided technical assistance and training to Mexican villagers in building latrines as well as public, maternal, and child health services

· Trained teachers in Pakistan and Afghanistan

· Raised funds to support refugees in Iran and Pakistan 

· Designed and provided educational materials for teacher trainers

Currently, CHI staff members are directing their efforts toward four projects; the Afghan Project, the Tibetan Bon Project, the Public Education Project, and the Alternative Health Project.

Afghan Project

CHI has been helping Afghans for over 30 years by working in refugee camps and helping indigenous groups of Afghans establish grassroots NGOs that will meet the health and educational needs of Afghans for years to come. CHI has a long history of empowering Afghans through health and educational services, community building, and culturally sensitive programs. Since 1996, CHI has worked closely with the Afghan Institute of Learning (AIL) under a technical assistance agreement and provides training and assistance with administration, finance, program strategy, fundraising, budgeting, and proposal writing. AIL is now one of the largest Afghan women-led NGOs and provides health and education services to 350,000 women and children annually. 

In the last three years, CHI has helped AIL quadruple it’s annual funding to $650,000. CHI has also been working to build the capacity of AIL to procure its own funding. Last year AIL was able to raise more than 50% of its own funding. Building the capacity of AIL staff to manage book keeping and finances independently continues to be a high priority for CHI. During the summer of 2004, a CHI representative traveled to Afghanistan and provided one month of intensive training to AIL staff on these topics. 

CHI staff have also provided advanced teacher training to AIL teacher training staff. AIL is now considered the pre-eminent teacher training organization for Afghans. CHI has helped develop training curricula for culturally relevant human rights education, health education, and counseling materials for Afghans. CHI staff has trained AIL staff in human rights and helped AIL to successfully introduce human rights training to Afghan women in Afghanistan and Pakistan. 

With CHI’s help, AIL has grown from a small, local Afghan women’s community-based organization with an annual budget of approximately $30,000 to a large, internationally recognized, non-governmental organization with a broad array of quality health and education services that are changing hundreds of thousands of lives for the better. Now that it is an established NGO with a track record of success, AIL has begun to provide training and technical assistance to small local Afghan community-based organizations to help build the capacity of Afghanistan’s civil society sector. 
Tibetan Bon Project

The Bon are a minority Tibetan ethnic group that fled to India when the Chinese invaded Tibet in 1959. In 1968, the Bon established a community in Dolanji, India on donated land. Today, 75 Tibetan Bon families (including 300 children) are settled there. The community has an orphanage, children’s hostel, school (to the 9th class), health center, and community farm. CHI assists the Bon to organize an administrative structure to effectively and efficiently meet the health and education needs in their community. CHI also helps them write grants and reports to improve their water, sanitary, health, education, and living conditions. Projects that CHI has worked on with Bon community leaders include fundraising for water tanks, a storage building, health facility equipment, a drinking water well, and public toilets. CHI has also provided funds to purchase a milk cow and improve water and living conditions.  

Now, CHI is working with Bon leaders to make secondary education possible for the community’s children through scholarships. During 2003, CHI funded scholarships that allowed ten Bon youth to obtain secondary education. CHI is also helping Bon community leaders launch a new essential oils project to generate income for the community. Essential oils, which are valuable for their healing properties, have been used at the clinic to treat disease. The Bon leaders have recently been able to produce their own essential oil. They hope to eventually produce enough essential oils to stock the clinic and sell for profit. 

Public Education Project

CHI’s public education efforts promote awareness and sensitivity to cultural differences, increase understanding, and help others value the cultural diversity of the world. Through presentations to small and large audiences in local, national, and international settings, CHI representatives educate people about the needs of Afghans and others in developing nations around the world. 

CHI staff members have been interviewed on the radio (including National Public Radio and Equal Access Radio), and by television and print media. During 2003 and 2004, CHI staff presented at Sabanci University in Turkey, Katholieke Universiteit in Belgium, and Harvard University in Boston. One CHI staff person presented at the Council on Foreign Relations in New York and for the United Nations Population Fund in Afghanistan. Two CHI staff persons were delegates to the United Nations Millennium Forum for NGOs in 2000. Additionally, CHI staff have presented to local civic organizations, schools, colleges, universities, and a nursing home. 

Alternative Health Project

Americans today expect to live longer than ever before. Unfortunately, increases in life expectancy also mean that people cope with chronic and terminal illnesses for years and even decades. This situation has prompted interest in healing alternatives to complement allopathic medicine. In 2001, Creating Hope International (CHI) began supporting the research and work of alternative healers who have helped and healed many people. 

Future Directions

In addition to continuing its work on these important projects, CHI has begun work on a number of new projects. CHI staff is currently working on:

· Training modules to teach Afghan women basic counseling skills, so that they can provide relief and comfort to traumatized Afghan women

· Training for rural Afghans to begin and sustain their own, grassroots NGOs

· Expansion of Gawhar Shad University for Afghan women and men

· Fostering the leadership qualities of women in the United States and abroad.

With over 35 years of expertise in advancing the health and education of women and communities all over the globe, CHI board members, staff, volunteers, and constituents are enthusiastic about applying their skills and passion toward new projects as new needs and opportunities arise.
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