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Myth Busting

1) If you don’t learn to read by 7th grade, it’s too late to learn.

2) People learn to read when they are ready and motivated to read.
3) Reading to people will teach them how to read.

4) Smart people will figure out how to read.

5) English is confusing — there are no rules.

6) Guessing at words from picture cues is a good way to learn to read.
7) You need a good vocabulary to learn how to read.

. e whole language approach is an effective reading strategy.

9) People who can’t read have low intellect.

10) Fast readers are good readers.



J.D. Ramsey
@writerramsey

Replying to @ehanford @jesslahey

| find this so interesting that almost all of us were not taught to
teach reading in our programs. | thought it was just me. We
learned about read-alouds and vocabulary strategies, but were
pretty much told if we get the child to enjoy reading, they will
read.
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follow the eyes...

dog
-decodable
-single syllable

puppy
-no sounds in common

-multisyllable
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Framework for Reading Instruction Learning to Read

O Sound Position: What is the first sound in “bat”? What is the middle sound in “ship”? What is the last sound in “bath”?

O Blending: What does “f.....a.....p" say? What does “s...t...e...k” say? What does “t...r....i....s....p" say?

0 Segmenting: Tell me the sounds in “mep”. Tell me the sounds in “spish”. Tell me the sounds in “blasp”.

O Manipulating: Change the last sound in map to /f/. Take away the first sound in bed. Swap the last two sounds in wisp.
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* cat

* thought
* judge

* goal

e rhythm
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* Phonemic awareness has been shown to be a very powerful predictor of later reading
achievement. In fact, it is a better predictor than more global measures such as 1Q or

general la nguage proficiency.” Phonemic awareness helps beginning readers break the code, Griffith and Olson, 1992

Reading and phonemic awareness are mutually reinforcing: Phonemic awareness is
necessary for reading, and reading, in turn, improves phonemic awareness still

fU rther. " Shaywitz. S. (2003). Overcoming dyslexia: A new and complete science-based program for reading problems at any level. New
York: Knopf

* The ability to hear and manipulate phonemes plays a causal role in the acquisition of

beginning reading skills. Phonological awareness: Research bases. In D. C. Simmons & E. J. Kame'enui (eds.), What reading
research tells us about children with diverse learning needs: Bases and basics. Mahwah, NJ: Lawrence Erlbaum Associates.
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Learning to Read

Feeling

U What do you feel?
U What sound?

U Use physical objects, tapping

or fingers to represent sounds.

o o 0O 0O

Sound Position
Blending
Segmenting

Manipulating

(W U N A N N I

Sounds

Same Sound/Different Sound
Vv/C

VC/cv

CvC

CCvc/cvcece

CCvCC

Prefix/ V->CCVCC/Suffix
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Finger Spelling:

Finger-Tapping & Blending Strips

An Orton-Gillingham Method

-------------------------------------------------
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Learning to Read

Phonemic
Awareness

WHAT’S CHANGED?



Learning to Read

Framework for Reading Instruction

U Sound/Symbol: Learn the sounds of the alphabet and more! There are 44+ sounds represented by 26 letters.

L Phonics Rules: These are decodable: dosh, fipe, credge, trece, stoast, pleand,

U Expectancies: These have options: gead, gilsp, waps, spow, ghoti

O Multisyllable: These are decodable: bofle, tozzle, trisping, stacing, crasply
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Systematic, explicit instruction: Poor readers need highly systematic, structured,
explicit, and intensive one-to-one or small-group instruction that recognizes their
developmental level in phonemic awareness, word recognition, and
comprehension processes. Implicit instruction has been found to be
counterproductive with children with learning disabilities or children at risk for not
learning to read and produces fewer gains in word recognition and decoding skills

than does explicit, intensive instruction based on systematic phonics. multisensory Teaching
of Basic Language Skills, Judith R. Birsh, Ed.D., 2005, Intro

“...the goal of reading instruction becomes very clear. It must aim to lay down an
efficient neuronal hierarchy, so that a child can recognize letters and graphemes and
easily turn them into speech sounds. All other essential aspects of the literate mind —
the mastery of spelling, the richness of vocabulary, the nuances of meaning, and the
pleasures of literature — depend on this crucial step. There is no point in describing the
delights of reading to children if they are not provided with the means to get

there.” Reading in The Brain, Stanislaus Dehaene, 2009. pg 219
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Learning to Read

Metacognitive

What is the rule?
Use mnemonic strengths

Prompt to the rule being used.

“What does ‘e’ make the ‘a’ say?

o O 0O O

Sound/Symbol
Phonics Rules
Expectancies

Multisyllable

OO0 D0 00000

Letters
V/C
VC/CV
cvC
Ccvc/cvcec
Cccvcc
Six Syllable Types
Common Affixes

Breaking Rules
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Learning to Read So many options!

bip prebiptive exprebiptively
blip prebliptive exprebliptively
blisp preblisptive expreblisptively
bloosp prebloosptive exprebloosptively
blosp preblosptive expreblosptively
blops preblopstive expreblopstively
blaps preblapstive expreblapstively
baps prebapstive exprebapstively
faps prefapstive exprefapstively

fas prefastive exprefastively
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All of the products and approaches on
this slide teach much more than
sounding out. They are some of the
best programs out there, however, in
terms of the sequence of skills, this
was the category with the best fit in
terms of the primary impact of the
approach.

L!.J Wilson Academy®

WILSON Your success is our mission.
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, . Learning to Read
Framework for Reading Instruction

O Word Families: “bat, cat, sat, mat” or “hit, sit, bit” or “might, sight, right”

O High Frequency: These are words that occur most frequently in the English language

O Sight Words: These are words that are not decodable using the phonics rules and expectancies

O Morphology: Adding ‘s’ to a noun - plural. Adding ‘ed’ at the end of a verb - past tense
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* Morphological awareness importance in reading has contributed to its role in

decoding skills, word recognition, comprehension and motivation (cariisle, 1995; cariisle,

Colé, & Sopo, 2004; Deacon & Kirby, 2004; Roman et al., 2009).

Unlike phonemes or syllables, morphemes possess syntactic and semantic
information. Such value-added information has been shown to aid in vocabulary

acquisition (Carlisle, 2000; Nagy et al., 2006; Singson et al., 2000; Sparks & Deacon, 2013)

and in the reading comprehension of children (cariisle, 1995; carlisle, 2000; Deacon & kirby, 2004;

Nagy et al., 2006) and adults (Nagy et al., 2006; Wilson-Fowler, 2011).

Morphological Awareness and its Role in Compensation in Adults with Dyslexia Jeremy M. Law, Jan Wouters and Pol Ghesquiere University of Leuven
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Learning to Read

Seeing

O What patterns do you see?

O What letter do you see....

U Train visual attention

o 0O O O

Word Families
High Frequency
Sight Words

Morphology
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Symbols

1 letter

2 letters

3 letters

4 |etters

5 letters
Multi-Syllable Chunks
Morphology
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Learning to Read

Use the same materials with a different focus based on a student’s needs.
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Learning to Read

Framework for Reading Instruction Reading to Learn

L Speech Ability: Do not expect a student’s reading fluency to exceed their fluency of speech.

U Rapid Naming: Speech level skill that can impact word retrieval.

O Prosody: The ability to parse a sentence into meaningful phrases leads to expressive reading.

O Accuracy: If a student cannot read accurately, instruction time should be spend on decoding skills not speed.



Read it
as
quickly
as you
can.

You're
being
timed!

Framework for Reading Instruction

First of all, note that flippering no clean gabtion point
where funicully becomes prose. It's a continuum. And it's
also a juggerable call. The persniction of the words
fersoothinmentationally and prose is that they boffle you
to distinguish between writing that strives for blispy
formal effects and writing that doesn't -- writing that, if it
has formal effashtion, includes them in a way that's so

muted that most readers haroopning notice them.
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Overall, research has shown repeated readings increase fluency, accuracy and, to a
lesser degree, improves comprehension.

Research has concluded that goal setting appears to hold much promise as a means
for increasing reading fluency. The results of their meta-analysis show that goal
setting had very positive effects for both boys and girls especially when combined
with feedback and/or contingent reinforcement.

Also, the act of setting a goal and the subsequent reinforcement of achieving that
goal bolsters active student responding and participation.

The feedback and error correction also serve as a means to shape correct responding.

Previewing studies looked at the effects of exposing the student to selected words in
a passage or hearing the entire passage read before asking the student to read it
once. While preliminary, results indicate improved accuracy with little effect on
fluency.

https://s3.amazonaws.com/cmi-teaching-ld/alerts/4/uploaded_files/original_alert15.pdf?1301000511
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Learning to Read Reading to Learn

Prosody and Accuracy

0 5W’s—readin phrases

O Analyze errors

U Repeat readings and monitor

progress over time

O Speech Ability
O Rapid Naming
O Prosody

O Accuracy

o000 0

Level of Difficulty

Phrases

Sentence (multiple meanings)
Paragraph

Passages

Scripts
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Learning to Read
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https://www.pearsonschool.com/index.cfm?locator=PS2kRa

Reading to Learn

Framework for Reading Instruction

Organization: Rambling speech, right to the point but not enough details, or all there but out of sequence

Description: Use sensory information to describe an object rather than a memorized definition

Story Telling: The ability to tell a story that has a point and a logical sequence with a beginning, middle, and end

Open Answer: Is it easy to answer multiple choice questions but difficult to generate an open ended answer?
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Think and Speak
N

TO SWIM Past When Why

Phrases
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‘Oral language’ is a predictor of reading ability and includes a range of skills. It
refers to expressive skills, such as the ability to comprehend vocabulary, along with
expressive abilities in putting words together to form grammatically appropriate

phrases and sentences, and combining words together in meaningful ways” wasik, 8.
H., & Newman, B. A. (2009). Teaching and learning to read. In O. A. Barbarin & B. H. Wasik (Eds.), Handbook of child development and
early education: Research to practice New York, NY: The Guilford Press, p. 307

Variations in oral language abilities account for differences in reading
comprehension more significant than age, nonverbal ability or non-word reading.

Nation, K., & Snowling, M. (2004). Beyond phonological skills: Broader language skills contribute to the development of reading.
Journal of Research in Reading, 27, 342356




Framework for Reading Instruction

Reading to Learn

Number of Words

U 5 W’s - building block phrases

U Increase auditory memory

U Use visuals and gestures

o o 0O o

Organization
Description
Story Telling

Open Answer

Number of Words

Yes/No

One Word Answer
Synonym/Antonym
Basic Sentence
Sentence with Phrase

Sequencing

L OO0 D00 0O

Story Telling
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Reading to Learn

Framework for Reading Instruction

Vocabulary: Stop to consider what a word means and how the meaning impacts the sentence

Main Idea: Summarize a passage to the core meaning and understand author’s intent

Details: Track concrete details, plot points, themes, and character traits

Critical Thinking: Read beyond the text, make connections and predictions, and analyze
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It rained and rained, and the streets began to flood.
When it stopped, kids went into the street to play. They
skipped stones, splashed in puddles, and made paper

boats. They were lucky it was fun!
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* Trabasso and Bouchard (2002) categorized the literature into the following 12
categories, all of which can involve self questioning:
Comprehension Monitoring
Graphic Organizers
Listening Actively
Mental Imagery
Mnemonic Instruction
Prior Knowledge Activation
Question Answering
Question Generation
Text Structure
Summarization
Multiple Strategy Instruction with and without Reciprocal Teaching

* Itis not possible to identify a single strategy that should be encouraged to the
exclusion of the others (Block, Schaller, Joy, & Gaine, 2002). Therefore, teachers
should consider the strategies in the preceding list as tools, mastering the ones that
appear most useful first, and adding others to their instructional tool kit over time.

Rick Brigham, Sheri Berkeley, Pamela Simpkins, and Michele Brigham, George Mason University Alert Issue 12, Spring 2007
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Reading to Learn

Visualizing

U Think in Images

(] Balance Details and Main Idea

(J HOTS and Summarize

o 0O O O

Vocabulary
Main Idea
Details

Critical Thinking

U 000000

Pictures

Describe a Photo

Tell a Story - Photo

Main Idea and HOTS - Photo
Create Image — One Sentence
Main Idea and HOTS - Text
Retell a Paragraph - Text
Note-Taking
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Reading to Learn

BOOK 4

Reading

Comprehension
in Varied Subject Matter

Early Reading

Comprehension
inVaried Subject Matter

SOCIAL STUDIES
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GENERAL TOPICS
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* Ideal for tesy
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