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Literacy Center Expansion Proposal

A Brief Summary

One out of five children is dyslexic. We see these children every day at the Boys & Girls Clubs of Portland; children who are frustrated academically, children with a fear and dislike of reading, children with low self-esteem. The Boys & Girls Clubs of Portland Metropolitan Area (BGCP) has made a commitment to develop literacy programs to benefit each and every child we serve. Currently the Clubs operate two Club-based Literacy Centers serving youth struggling with dyslexia and other learning differences and providing critically needed academic support to youth. 

In partnership with the University of Oregon, two public school districts, two parochial schools, and the Housing Authority of Portland, the Clubs are poised to expand this literacy model to each Club facility and partnership location throughout the Portland area, ensuring that no child is left behind in our care.  

This proposal outlines the immediate need for staff training, and a two-year longitudinal evaluation conducted by the University of Oregon.  Under the leadership of Dr. Edward Kame’enui, Dean-Knight Professor of Education and Associate Dean for Research in the College of Education at the University of Oregon, this evaluation once complete will provide a comprehensive model for literacy, which can be duplicated in any community across the nation, with the potential to benefit millions of our nation’s youth.


A Trend is Recognized

Newspaper headlines appear almost daily to repeat a familiar tale that is both puzzling and frustrating to Oregon taxpayers and stakeholders alike: "Oregon School dropout rate climbs," Oregon's small school experiment slow to see results," "Special education dropouts exceed diplomas," "Programs to get kids reading feels a pinch."

In October 2004, the Boys & Girls Clubs of Portland (BGCP) recognized a disturbing trend echoed in the newspaper headlines that its youth members were not able to read or write at their expected grade levels. BGCP immediately enlisted the services of Dr. Nancy Royal of the Reading & Dyslexia Center of the Desert to evaluate the reading and writing proficiency of 50 of its members and found that 20 (40%) members were diagnosed with some form of dyslexia, low self-esteem and significant fear or dislike of reading. Such a trend appears to exceed the reported trend that 1 of 5 (20%) youth nationwide appear affected by dyslexia.

Based on these findings, in 2005, BGCP, in collaboration with the Reading & Dyslexia Center of the Desert, the Prentice School, and the Slingerland Institute established the Harris Literacy Center at St. Agatha's School in Sellwood. In 2006, the Clubs then opened the Harris Literacy Center After-School program at the Meyer Boys & Girls Club, and in 2007, the McCormick Literacy Center was established at the Regence Boys & Girls Club.
The Boys & Girls Clubs of Portland is committed to providing literacy services to the youth of our communities. As the largest youth guidance and development agency in Portland, we are uniquely positioned to incorporate literacy instruction into our longstanding youth development strategy, all for the affordable membership fee of only $5 per year. As an organization, starting January of 2009 we are prepared to begin staff training and development to lay the foundation for the expansion of our Literacy Centers. 
State of Our Children and Dyslexia Summit

To call attention to the importance of literacy, in October of 2007, the BGCP hosted the first "State of our Children and Dyslexia Summit" which was designed to increase the awareness of the alarming epidemic facing our nation's young people. The summit featured 11 prominent speakers, including the first U.S. Commissioner on Special Education Research, national experts from both Harvard Medical School and Graduate School of Education, experts from the Schwab Learning Centers, Portland Public Schools, and one of the world's most prominent paleontologist who shared his story of overcoming the challenges of dyslexia.

Following the success of the State of our Children and Dyslexia summit, the Boys & Girls Clubs received a commitment from Dr. Edward Kame’enui, former US Commissioner of the National Center for Special Education and Research, and current Knight Professor of Education at the University of Oregon, to develop a long term plan to assess the outcomes of youth participating at each of its Literacy Centers. Dr. Kame’enui knows firsthand the life-long successes that can be achieved when children with learning differences are taught through proven instructional methods.

A New Model for Academic Success

The goal of this longitudinal study will assess the impact of the Literacy Centers in the academic lives of young people and will provide documented data; it will also support the Club’s ongoing quest for literacy in securing additional support from current and future donors. The purpose of this proposed project is to build upon the past efforts of the BGCP to expand what can be best characterized as a "pilot" literacy model to four distinct models with the potential to provide literacy intervention to youth who are struggling in school and require supplemental academic support. 

The four service delivery models include: (a) A public school model located in both Camas School District and Portland Public Schools, (b) a parochial school model located in Holy Cross School and St. Agatha School, (c) an after-school, low-income housing project model located at Humboldt Gardens, Housing Authority of Portland, and (d) an after-school, youth center model located at the Boys & Girls Clubs of Portland.

To evaluate the efficacy of the proposed implementation of these four different service delivery literacy models, Dr. Edward J. Kame'enui, Dean-Knight Professor of Education and Associate Dean for Research in the College of Education at the University of Oregon, has committed to the development of a rigorous evaluation plan. This plan will permit the collection and analysis of student reading performance data (e.g., reading performance measures during the school year, and reading achievement measures at the end of the year) that will assist BGCP to determine if the literacy support centers are effective in prompting successful academic outcomes. As the first Commissioner on the National Center for Special Education Research at the Institute of Education Sciences (IES), which is the research arm of the U.S. Department of Education, Dr. Kame'enui knows firsthand the importance of gaining solid scientific evidence in support of effective educational programs. 

The goal of this evaluation plan over a two-year period is to provide a longitudinal examination and analysis of the proposed literacy centers and the extent to which they are effective as after-school or during-school service delivery models in different community (e.g., housing authority vs. public schools vs. parochial schools) settings.

To support the implementation of these models, BGCP has committed to providing staff the necessary training on the Slingerland Multi-Sensory Approach to reading instruction. This method focuses on the constituent parts of reading in an alphabetic writing system beginning with phonological awareness (listening and manipulating the sounds of words) to reading and comprehending complex connected text.

Through BGCP's partnership with the University of Oregon, Portland Public School District, Camas Public Schools, the Housing Authority of Portland, St. Agatha School and Holy Cross School, these additional Literacy Centers will be made available to the youth throughout Multnomah, Clark and Washington Counties. 

The National Institute for Child Health and Human Development (NICHD) has supported research to understand normal reading development and reading difficulties since 1965. During these 33 years, NICHD studied the reading development of 34,501 children and adults, identifying four factors interfering with the development of reading proficiency among children.

· deficit in phoneme awareness and the development of the alphabetic principle AND application of these skills to fluency when reading connected text.

· deficits in acquiring reading comprehension strategies and application of these skills to reading connected text.

· the development and maintenance of motivation to learn to read.

· the inadequate preparation of teachers.

This program is designed to implement the methods and measures to eliminate these deficits. With the support of the University of Oregon, and the support of the public and private school districts and the Housing Authority of Portland, these programs will produce increased outcomes for hundreds of youth who will not have to become just another educational statistic.

This project will serve the following three counties throughout the Portland Metropolitan Area

Rosa Parks Elementary School - Multnomah County

St. Agatha parochial school - Multnomah County

Camas School District - Clark County, WA

Holy Cross School - Multnomah County

Humboldt Gardens low-income housing development - Multnomah County

Meyer Boys & Girls Club - Multnomah County

Blazers Boys & Girls Club - Multnomah County

Wattles Boys & Girls Club - Multnomah County

Regence Boys & Girls Club - Multnomah County

Inukai Family Boys & Girls Club - Washington County

Jack, Will & Rob Boys & Girls Club, Clark County, WA

Purpose

The purpose of this evaluation plan proposal is to examine the effects of the “reading and literacy program” that will be implemented at six Boys &Girls Club (BGC) sites in the Camas, Washington, and Portland Metropolitan areas over a school and calendar year. Such a proposed evaluation design should permit a longitudinal and cohort analysis of the potential impact of the BGC reading program on its clients’ reading and literacy performance.  

Goal


The goal of the proposed evaluation plan is to understand and determine the extent to which the literacy programs, strategies, and procedures that the BGC currently implements with its clients during structured intervention or instructional sessions are associated with improved client reading and literacy performance and skills based on a set of standardized norm-reference reading achievement and literacy measures.  The potential impact of the BGC intervention on treated clients will be evaluated in relation to an untreated comparison group.

Evaluation Plan Design


To accomplish this goal, we propose to employ a pretest-posttest with repeated measures program evaluation plan involving an intact longitudinal cohort. This plan will include the administration of screening measures to all BGC clients in Grade 1 to Grade 6 using a set of four, fluency-based reading and literacy measures. This screening process should serve to identify those clients who appear to be at some level of risk for serious reading difficulties and may benefit from the BGC reading and literacy intervention.


The subset of clients in Grade 1 to Grade 6 who meet the screening criteria will then be administered a battery of diagnostic assessments that will serve as pretest measures. These pretest assessments will be administered to clients who enter the BGC before being enrolled to receive services in the literacy program at the beginning of the school year (fall, 2009). Clients who meet the pretest criteria will be included in the BGC reading and literacy intervention. The BGC reading and literacy intervention will be implemented for the entire academic school year, beginning in the fall of 2009 and concluding at the end of the spring, 2010 when schools cease to operate for the summer.  

In the fall, 2010 two cohorts of clients will be assessed to determine the impact of the reading and literacy intervention. Cohort 1 clients will be assessed on the same pretest battery that was used in the fall 2009. A new cohort of clients, Cohort 2, will be assessed on the same screening measures that were used to assess the Cohort 1 clients. The same cut score will be used to separate Cohort 2 clients into “at risk” students and not at risk students. The Cohort 2 at risk students will be administered the same pretest battery that the Cohort 1 at risk clients was administered. The essential comparison will involve performance by grade level of the two cohorts. For example, Cohort 1 second-grade clients, who received the intervention in grade 1 the previous year, will be compared to Cohort 2 second graders who are new to the BGC. 


An immediate posttest assessment of all participating clients will be administered at the conclusion of the BGC reading and literacy program at the end of the traditional academic school year (spring, 2010). In addition, a follow-up maintenance posttest of selected “reading fluency” one-minute measures will be administered again at the end of the summer (2010). Finally, a pretest assessment employing the same measures used for the pretest in the fall of 2009, will be administered to a new cohort of clients entering the BGC reading and literacy program in the fall, 2010. The administration of the pretest measures to this new cohort of clients will permit a comparison of reading performance between the first cohort of clients that entered in the fall, 2009 and their performance on the posttest measures in the spring, 2010, with the pretest performance of the second cohort of clients who enter in the fall, 2010. In addition, the reading performance of the Cohort I clients on the fall, 2009 pretest measures will be compared with their performance on the spring immediate posttest and fall 2010 final posttest.  


Reading and literacy fluency measures will also be administered once a month throughout the implementation of the BGC literacy program to gauge the client’s progress in reading and literacy development during the ongoing implementation of the BGC literacy program. In some cases, these reading and literacy fluency measures will be administered once every two weeks throughout the implementation of the BGC program for selected clients who appear to be at a high-level of risk for serious reading problems. This frequent monitoring of a client’s reading performance and progress should permit BGC staff to adjust the reading and literacy’s program or strategies to meet the client’s individual needs. In addition, the frequent and systematic use of these reading and literacy measures to monitor a client’s progress will permit an evaluation of a client’s individual growth on critical indicators of reading and literacy performance.

Evaluation Procedures


Upon entry and registration into a BGC program at each of the six sites in the Camas and Metropolitan Portland areas, each client in grades 1 through grade 6 (approximate chronological ages of 6 through 12) will be administered a set of reading and literacy screening measures. Clients meeting pre-specified “cut” scores on each of the grade-appropriate critical reading and literacy measures will be identified as “at risk” for serious reading difficulties and included for further pretest assessment. All clients who meet the specified pretest criteria will be included in the BGC reading and literacy intervention program. Clients that do not appear to be at risk for serious reading difficulties but who choose to be included in the BGC reading and literacy intervention will be permitted to participate. For analysis purposes, the reading and literacy performance of clients who did not meet the cut score criterion, but still received the intervention, will be kept separate from those clients who did meet the cut score criterion. 


BGC clients “screened” into the BGC reading and literacy intervention program will also be given a set of pretest reading and literacy measures designed to assess their reading performance on a range of critical reading, literacy, vocabulary, language, and reading comprehension measures (see description of each of these measures in the following section). 


The proposed evaluation plan will be conducted for a period of 12 months (September 2009 to September 2010) and will be made available to the more than 13,000 youth members of BGC throughout the Camas and Metropolitan Portland areas. The research group team from the Center on Teaching and Learning (CTL) at the University of Oregon will be responsible for the full implementation of the proposed evaluation plan including: (a) the acquisition of the reading, literacy and vocabulary measures; (b) the training of research assistants or data collectors who will administer the measures; (c) the training of BGC staff on the implementation of the fluency progress monitoring measures (e.g., those that will be given every two weeks); (c) the collection and securing of the reading and literacy measures; (d) the statistical analyses of the reading measures; and (e) the reporting of the evaluation outcomes to the appropriate sources or parties.

Reading Measures

Figure 1 provides an overview of the screening, pretest and posttest measures organized according to the aspects of reading assessed. Nine measures will be administered in the fall, 2009 (screening & pretest), spring, 2010, (immediate posttest), and again in the summer and fall (2010, pretest of the new cohort). Table 1 presents information on the time and grade level of each test administration. Each measure is also described below. 

Figure 1. BCG Program Evaluation Measures
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As Table 1 indicates, in general, reading, literacy, and vocabulary measures will be administered at six different assessment periods--fall (2009) for both screening and pretest, spring (2010) as an interim posttest, summer (2010) as a follow up “maintenance measure” to ascertain summer loss or gain, fall (2010) as a final posttest, and finally, a pretest of the new cohort of clients in fall (2010). The proposed pretest-posttest evaluation plan permits us to examine the potential impact or effect of the BGC reading and literacy intervention over a full year (fall 2009 to fall 2010) with two different cohort of clients (Cohort I entering the BGC in fall, 2009 and Cohort II entering the BGC in fall, 2010).  


Students’ reading abilities change extensively during the course of the early grades (e.g., Kindergarten, Grades 1-2). Thus, measures will be selected and administered at times when most students are considered to have sufficient skills to provide meaningful information on that particular measure. For example, the oral reading fluency passage measure will not be administered at pretest for students in kindergarten, because most kindergarteners are not yet reading sufficiently to provide discriminating information in this area. Some early literacy measures (e.g., phonemic segmentation) will be included in the fall and spring of kindergarten and grade 1 to assess the emerging literacy skills of students whose independent reading skills may not yet be developed. These early literacy measures are excellent predictors of reading achievement, but increasingly poor discriminators of students’ reading skills after first grade.

Table 1.  Administration Schedule of Primary Measures Used in the Evaluation 
	Measure
	Grade Level
	Fall

Screen-

ing 

(2009)
	Fall Pretest

(2009)

Cohort 1
	Spring Immediate Posttest (2010)
	Summer

Follow-up

(2010)
	*Fall Final Posttest

(2010)
	Fall Screen & Pretest

(2010) Cohort II

	Emergent Literacy and Vocabulary

Phonemic Segmentation

Rapid Letter Naming

Expressive One Word Picture Vocabulary (Test-Revised)
	1

1

1-5


	X

X
	X

X
	X

X

X

X


	X

X


	X

X

X

X


	X

X

X

X

	Reading Accuracy and Fluency

Nonsense Word Fluency

Word Identification: WRMT-R

Oral Reading Fluency Passages
	1-2

1-6

1-6
	X

X
	X

X
	X

X

X
	X
	X

X
	X

X

X

	Reading Comprehension

Word Comprehension: WRMT-R

Passage Comprehension: WRMT-R


	1-6

1-6
	
	X

X
	X

X
	
	X

X
	X

X


Note.  WRMT-R stands for the Woodcock Reading Mastery Test-Revised


*These same measures will also be administered to a new cohort of BGC clients 
that will serve 
as a comparison group cohort 
Emergent Literacy and Language Measures

In the fall, spring, and summer, children will be administered two measures to assess the core underlying processes in learning to read in an alphabetic writing system (English), Phonemic Segmentation and Letter Naming Fluency.  Both measures are strong predictors of subsequent reading achievement (Adams, 1990; O'Connor, Notari-Syverson, & Vadasy, 1996; Torgesen, Morgan, & Davis, 1992).  Students will also be administered a measure of language ability, the Expressive One Word Picture Vocabulary Test. 

Phonemic Segmentation (O’Connor et al., 1996). On this measure of phoneme awareness, examiners orally present words, each with three phonemes, to students one at a time.  Students respond by saying the individual phonemes in each word. For example, the examiner would say “mud.” To answer correctly, children would say “/m/ /u/ /d/.” 

As specified in the testing procedures, the task will be modeled and practiced prior to administration. During administration, children will receive one point for each correct phoneme they produce (i.e., zero to three points per word). The measure takes 3-5 minutes to administer. Alternate form reliability of this measure has been reported as .88, and predictive validity over one year with reading measures ranged from .73 to .91 (Kaminski & Good, 1996). 

Letter Naming Fluency (Kaminski & Good, 1996). Students will be presented with randomly ordered upper and lower case letters arranged in rows on an 8.5 by 11-inch piece of paper. They will be asked to name as many letters as possible in 1 minute. Reliability of the measure has been reported at .93 (Kaminski & Good, 1996). One-year predictive validity coefficients with reading criterion measures ranged from .72 to .98. Adams (1990) states that letter naming for emergent readers is the single best predictor of future reading achievement.

Expressive One Word Picture Vocabulary Test-Revised  (EOWPVT-R) (Gardner, 1990).  The EOWPVT-R is a measure of expressive language, an important component in reading comprehension. On this test, examiners ask children to name individual pictures (e.g., apple) or to tell what is happening in a picture (e.g., eating).  The measure will be administered for two reasons: (a) as a possible predictor of reading acquisition, and (b) because it is hypothesized that the interactive nature of the BGC reading and literacy intervention might result in improved vocabulary knowledge of students. The EOWPVT-R will be administered in the fall and spring only. 

Median split-half reliability coefficients for the EOWPVT-R are reported at .90.  Criterion related validity coefficients with Peabody Picture Vocabulary Test-Revised, a  measure of receptive language, was reported at .59. 

Measures of Reading

We will measure four important aspects of reading ability: (a) reading isolated words correctly, (b) phonemic decoding skill (c) reading connected text fluently, (d) reading vocabulary skill and (e) comprehending the meaning of passages read. Three subtests of the Woodcock Reading Mastery Test-Revised (Woodcock, 1998) will be used to assess word reading and the comprehension and reading vocabulary tasks. An oral reading fluency task will be used to assess the ability to read words fluently and the Nonsense Word Fluency (NWF) measure will be used to index student phonemic decoding skill.
Word Identification subtest of the Woodcock Reading Mastery Test-Revised (Woodcock, 1998).  Word Identification measures a student’s ability to read words in isolation.  The test begins with simple words and gradually becomes more difficult during testing. The test takes from 2-15 minutes to administer, depending on a student’s reading ability. 

This subtest will be administered at all three testing times. Split half reliability estimates are reported to be .98 for first graders.  According to the examiner’s manual, the correlation between the Word Identification subtest and the Woodcock-Johnson Total Reading score is .82 for first grade students.


DIBELS Nonsense Word Fluency Measure. The DIBELS Nonsense Word Fluency (NWF, Good & Kaminski, 2002) measure is a timed, fluency-based, standardized measure of students’ knowledge of the alphabetic principle or phonics. Students are presented with an 8.5 in. by 11 in. paper with cv and cvc nonsense words arranged in a random order. The nonsense word item pool was selected so that the most frequently occurring letter sounds are represented, and so that every letter corresponds to its most frequently occurring sound (Carnine, Silbert, Kame'enui, & Tarver, 2003). So, for example, only short vowel sounds are represented and the letter “c” occurs only in the final position of a word where it always corresponds to the /k/ sound. Students are instructed to provide the sounds of the letters, for example /t/ /o/ /b/, or to read the whole word, “tob”. Students are instructed to do their best reading. Although providing the individual sounds of the letters and reading the whole word yield the same 3 points possible for the word “tob,” the measure is fluency based and designed so that students earn a higher score if they are recoding letter sounds into complete words (i.e., saying “tob” instead of /t/ /o/ /b/) accurately, rapidly, and with confidence. The benchmark goal for NWF is 50 correct letter sounds per minute obtained by recoding letter sounds into at least 15 complete words by the middle of first grade (Good et al., 2002). 

Oral Reading Fluency (Shinn, 1989). Oral Reading Fluency has been used in educational research and practice as a measure of reading proficiency for over 15 years. Research has demonstrated consistently that the number of words students read correctly provides a reliable and valid measure of overall reading ability (Fuchs, Fuchs, & Maxwell, 1988; Potter & Wamre, 1990; Shinn, Good, Knutson, Tilly, & Collins, 1992).  Correlations between Oral Reading Fluency and standardized measures of reading comprehension are typically above .80 (Marston, 1989). 

Standardized procedures will be used to administer the measure of Oral Reading Fluency (Shinn, 1989). Each student will be asked to read out loud a story written at either a their appropriate grade level. The number of words the student reads correctly in one minute will provide the index for use in the data analysis. 

Estimates of the internal consistency, test-retest, and interscorer reliability for Oral Reading Fluency have ranged from .89 to .99.  Correlations with other measures of reading, including measures of decoding and comprehension, have ranged from .73 to .91 (Shinn, Tindal & Stein, 1988). Shinn et al. (1992) conducted a confirmatory factory analysis of Oral Reading Fluency and concluded that in the early grades the measure was as valid an indicator of reading comprehension as it was an indicator of decoding ability. 

Word Comprehension: Antonyms, Synonyms, and Analogies subtests of the Woodcock Reading Mastery Test-Revised (Woodcock, 1998). Word Comprehension assesses a student’s reading vocabulary.  On the Antonyms subtest, students read individual words out loud and state a word that means the opposite. On the Synonyms subtest students read individual words and state another word with the same meaning.  On the Analogies subtest, students read three words, two of which are related to each other. Students are asked to supply a fourth word that completes the analogy. These subtests will be administered during spring testing. 

According to the manual, split-half reliability estimates for this subtest were .95 for first graders. The correlation of Word Comprehension with Woodcock-Johnson Total Reading for first graders was .82.

Passage Comprehension subtest of the Woodcock Reading Mastery Test-Revised (Woodcock, 1998).  This comprehension subtest provides an indication of the child’s ability to comprehend short written text. The child reads a portion of text silently and then supplies a missing word appropriate to the context of the passage. Administration time for this test ranged from 10 minutes to 25 minutes, depending on the ability of the student. Passage Comprehension will be administered during spring testing.

Split-half reliability estimates for this measure were .94 for first graders, according to the test manual.  The correlation between Passage Comprehension and the Woodcock-Johnson Total Reading score was .63.

Attachment A

Training Plan for BGCP Instructors and Staff

[image: image2.emf]Location FTE Staff PT Staff

Total Site 

Staff

Camas, WA

JWR B&G Club 1 1 2

Helen Baller Elementary 1 1 2

J.D. Zellerbach Elementary 1 1 2

Portland Metro Area

Meyer B&G Club 1 2 3

Blazers B&G Club 1 1 2

Inukai B&G Club 1 1 2

Wattles B&G Club 1 1 2

Regence Club/Rosa Parks School 1 1 2

Additional Sites

Holy Cross School 1 1 2

Humboldt Gardens 1 1 2

St. Agatha School 1 2 3

11 13 24

Total Site Staff 24

Admin Staff 7

Program and Support Staff 12

Total Staff to be Trained in Slingerland Method 43

FOR BOYS & GIRLS CLUBS LITERACY EXPANSION PROJECT

Staff Training Plan for Slingerland Method



Attachment B
Words of Support from Dr. Edward J. Kame’enui, Dean-Knight Professor of Education and Associate Dean for Research in the College of Education
at the University of Oregon

It is hard to overestimate the importance of the program and evaluation of the  Literacy Centers to determine if the program is effective, and to determine how effective the program is in terms of the impact that can be expected in the future. The following points summarize the importance of evaluation quality in this type of project. 

First, this new program has not been tried previously in the country. A strong evaluation of the program is essential to understand the full merits of this extensive undertaking. 

Second, the program is broad in scope and has the potential to serve a large number of children who are at risk for a range of academic and behavior difficulties. All children who need this program will receive an intensive literacy intervention. The program is comprehensive in nature. It is not a piecemeal program. 

Third, children in grades 1-6 will be assessed regularly. Reading problems will be diagnosed and the instruction children will receive will be based on assessment evidence. 

Fourth, the children who are served in the reading intervention will be in the program for a full year. The length of the intervention is essential to ensure that students who need reading support and instruction will get the intense services they need. 

Fifth, the University of Oregon (UO) will work closely to set up the screening and ongoing assessment system. The UO has a longstanding history of high quality evaluation and intervention studies and projects, and their involvement will significantly increase the likelihood that a rigorous evaluation will be conducted. 

Sixth, the UO will also provide assessment and intervention training and support for all Literacy Center staff for formative evaluations during the intervention. 

Seventh, given that services to students will be provided in small group settings, highly effective instruction will help students make considerable reading growth during the intervention. To ensure that reading growth is as expected, children’s growth will be monitored on a weekly basis using state-of-the-art assessment tools. This information will be recorded and graphed so that outcomes are clear and observable. 

Eighth, to ensure that children are making progress on overall reading proficiency, a standardized reading test will be used to document performance on a comprehensive measure of reading. 

As the Literacy Program provides literacy reading support to all youth who participate (not just the primary target groups at each location), the University of Oregon has proposed a model which will assess all youth who participate in these programs, 
Attachment C

Youth Risk Statistics Regarding Education and Literacy
· Reading disabilities (dyslexia) affect at least 10 million children, or approximately 1 child in 5. (Source: Important Discoveries in Dyslexia, Research supported by the NIH. G. Reid Lyon, Ph.D.)

At the Boys & Girls Clubs, where we serve primarily at-risk, low-income youth, it has come to our attention that as many as 4 out of 5 of the youth we serve show signs of learning differences. These youth come from families who do not have the financial means to obtain resources to benefit the academic success of their child.

· Longitudinal studies show that of the children who are reading disabled in the third grade, 74% remain disabled in the ninth grade. (Source: Important Discoveries in Dyslexia, Research supported by the NIH. G. Reid Lyon, Ph.D.)

This reality is why our staff is committed to providing after-school Literacy support, as we recognized this among our own members, and by responding to this need early on in their education we can help those youth who are most at risk for not receiving these services elsewhere.

· 50% of students receiving special education services through the public schools are identified as having learning disabilities. (Source: 24th Annual Report to Congress on the Implementation of the Individuals with Disabilities Education Act, 2002)

While we recognize that dyslexia is seen in the eyes of the public school system as a disability, it is a proven fact that individuals with dyslexia, not only can learn and can be successful in attaining their academic goals, they typically are extremely bright. However, if youth are stigmatized as disabled, this label places these youth in a circumstance where they often come to believe they are stupid, or less adequate than their peers.

· The majority of all individuals with learning disabilities have difficulties in the area of reading. (Source: President's Commission on Excellence in Special Education, 2002)

It is proven that children with dyslexia and other learning differences do not learn best through memorization techniques, which are often the methods used in public schools. These youth learn best through a multi-sensory approach. At the Boys & 
Girls Club’s Literacy Centers youth are instructed using a multi-sensory approach to learning. This method is not only beneficial for youth with learning differences, but all youth can benefit from this teaching method.

· Two-thirds of secondary students with learning disabilities are reading three or more grades levels behind. Twenty percent are reading five or more grade levels behind. (Source: The Achievements of Youth with Disabilities During Secondary School, National Longitudinal Transition Study-2, 2003)

Again, having recognized this reality among our members at the Boys & Girls Clubs of Portland is what initiated our staff to advocate for these youth and to develop after-school Literacy programs.

· More than 38.7% of children with learning disabilities drop out of high school, compared to 11% of the general student population. (Source: 25th Annual Report to Congress, U.S. Department of Education)

· Two-thirds of high school graduates with learning disabilities were rated "not qualified" to enter a four-year college, compared to 37% of non-disabled graduates. (Source: Students with Disabilities in Postsecondary Education: A Profile of Preparation, Participation, and Outcomes, NCES, 1999)

· 50% of American adults are unable to read an eighth-grade-level book. (Source: Jonathan Kozol, Illiterate America)

· It is estimated that $2 billion is spent each year on students who repeat a grade because they have reading problems. (Source: U.S. Department of Health and Human Services)

· It is estimated that the cost of illiteracy to business and the taxpayer is $20 billion per year. (Source: United Way, “Illiteracy: A National Crisis”)

· 90% of Fortune 1000 executives expressed concern, in a recent survey, that low literacy is hurting their productivity and profitability. (Source: National Institute for Literacy Fact Sheet: Literacy and Welfare, 1999)

· Approximately 50% of the nation’s unemployed youth age 16-21 are functionally illiterate, with virtually no prospects of obtaining good jobs. (Source: U.S. Department of Health and Human Services)

· 60% of America’s prison inmates are illiterate and 85% of all juvenile offenders have reading problems.

(Source: U.S. Department of Education) 

· 31% of adolescents with learning disabilities will be arrested three to five years out of high school.

(Source: National Longitudinal Transition Study. SRI International for U.S. Department of Education, 1993)

· Federal Department of Juvenile Justice study states that LD youth were twice as likely to be judged delinquent by the courts as non-LD youth as a result of inability to repeat their story correctly, inability to follow sequences, inability to answer demanding questions or to just be declared oppositional.  

The above statistics are alarming, yet the reality for many of the 13,000 youth served everyday at the Boys & Girls Clubs of Portland. The staff of BGCP is committed to providing a safe environment for youth who are most at risk, many who lack a voice to find the support and programs that are designed to benefit them in their young lives. Since 2002, the Clubs have witnessed extreme gains in both the physical reach of the Clubs and in membership growth, serving more youth than ever in the history of the Clubs, and providing truly life-changing programs. 
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		Staff Training Plan for Slingerland Method

		Location		FTE Staff		PT Staff		Total Site Staff

		Camas, WA

		JWR B&G Club		1		1		2

		Helen Baller Elementary		1		1		2

		J.D. Zellerbach Elementary		1		1		2

		Portland Metro Area

		Meyer B&G Club		1		2		3

		Blazers B&G Club		1		1		2

		Inukai B&G Club		1		1		2

		Wattles B&G Club		1		1		2

		Regence Club/Rosa Parks School		1		1		2

		Additional Sites

		Holy Cross School		1		1		2

		Humboldt Gardens		1		1		2

		St. Agatha School		1		2		3

				11		13		24

						Total Site Staff		24

						Admin Staff		7

						Program and Support Staff		12

						Total Staff to be Trained in Slingerland Method		43
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