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Educate 13,000 ethnic Tibetan children living above 10,000ft in the Indian Himalayas
Summary 
These children live in one of the most extreme and isolated environments in the world: they have to cross miles of rugged mountainous terrain to reach schools that are often little more than sheds and are poorly equipped; without heating, electricity or furniture, in sub-zero temperatures which affect the region for half the year.  Teachers are inadequately trained and often do not even show up.  The children end up with poor education, low levels of literacy, and little chance to compete for jobs that would help them break out of the cycle of poverty. 
The project will enable children living in the High Himalaya to have better access to education and a more relevant education, and also for many more of them to complete their schooling.  It will enable the community to recognise the value of education to their lives, and support them in finding alternative livelihoods to reduce poverty and dependence on subsistence agriculture.  
The project will establish 136 supplementary schools and 5 resource centres to provide a good education to more than 13,000 children, and indirectly to benefit around 150,000 people across more than 600 villages.
In 2005 Karuna secured a grant from the Big Lottery Fund (a UK large institutional funder) to launch a major educational drive across five areas of the Indian Himalayas.  The Big Lottery grant provides 80% of the funding (£709,313 / $1,432,812 over 5 yrs) necessary for the programme and we are seeking to raise the $71,532 balance needed to fully fund the second year of the project.

 Please do consider contributing towards the project, which will help these marginalised children gain a meaningful education, girls equally to boys, and will enable these communities out of poverty. 
Tsering’s story
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Tsering (centre) is 8 years old and lives in an isolated village called Demul 10,000ft high in the mountains of Spiti, a remote region of the high Himalayas and snowbound six months of the year. 

There is a primary school in her village, but Tsering has only been able to attend very occasionally.   Her parents are farmers and have a very short window in the summer to plant and harvest crops before the winter arrives.   So Tsering has to look after her three younger brothers and sisters while her parents work in the fields.  

In the winter she could go to school but -40C temperatures, snow-cover, and avalanche risk all make the 2km trip to the school hazardous.  The school building itself doesn’t have heating, and the children don’t have desks or chairs but have to sit on sacks or pallets.  There is also no electricity so it’s hard to see the blackboard or read.  Also, the subjects are difficult to understand because the curriculum is in Hindi, which is not her native language, and is based on life in the plains which is very different to her own life and culture.
Tsering’s parents want the best for her and would like to give her a good education. However they are both illiterate and do not know how best to support and encourage Tsering, and can’t afford the books for her study, or afford to send her out of the village to get schooling. 
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Through the supplementary school set up by the project, Tsering is able to learn about how the things she learns at school relate to her life in the mountains.  She likes playing games like Snakes and Ladders and looking under the toy microscope to see the fibres in her clothes. She also enjoys learning about her culture and the village traditional dances. Her parents are happy that she and her brothers and sisters are enjoying the supplementary school, and that they have somewhere to go in winter where they can learn and play together. Also, as a result of awareness-raising work, her parents are encouraging Tsering to study rather than putting pressure on her to look after her siblings. 
Project overview: 
Project Need:
Children in the High Himalaya live in one of the most isolated and extreme environments in the world, where getting a decent education is hindered by the lack of schools, poor quality of facilities, poverty, extremes of climate and terrain, and cultural, economic and political isolation. 
Children have to walk miles to reach a classroom that is ill-equipped, without heating or electricity in temperatures as low as -40C, and typically with an absentee teacher.  The curriculum is based on examples from plains-India irrelevant to the children’s mountain lives, and is in Hindi or English rather than their mother-tongue. As a result literacy levels in the region range from between 0% to 40%, the drop-out rate is 48% at primary level alone, and the communities remain trapped in poverty.  
Project Aims:

To enable children in High Himalaya to attain high literacy levels and life skills with all children receiving primary education; girls in equal measure to boys.  The community will recognise the value of culturally relevant education that enhances their livelihood possibilities, hence reducing poverty.  
Project Activities: 1.Provide education to 13,219 educationally excluded children (an equal number of girls and boys) from disadvantaged groups in 7 high altitude districts across 5 states of the Indian Himalayas. 

2. Establish 136 Supplementary Schools, 5 Resource Centres and 17 Resource Libraries for these children, and train 272 local teachers.  38 of the Supplementary Schools in the most remote villages without road access will be provided with solar energy technology to ensure heating and light.  

3. Develop and share 12 vocational courses with children and young people from the target villages, and demonstrate alternative career possibilities by setting up 14 craft production, eco-tourism, and dairy processing centres. 

4. Awareness-raising programmes about the importance of education at community, regional and state levels through a network of 136 community organisations and 7 district councils.  

Beneficiaries:  

The project will benefit directly 13,219 people, predominantly children and teenagers, and also indirectly will benefit 148,080 people across 617 villages through awareness-raising and through improved education and livelihoods contributing to increased wellbeing and standards of living. 
Project Partner: 
Our project partner, Pragya, was established in 1995 to respond to the needs of Himalayan people living in remote and isolated areas above 8000 feet.  Isolation, low education/skills levels of the people, the sparse population, and the difficulties of working in a harsh terrain and climate mean that very few development agencies exist in the area.  Of these Pragya is the only one that operates right across the Himalayan belt.  
Funding request:

Please consider providing £500 towards this project, which will help provide accessible education to some of the world’s most excluded children.  The total costs of this project are £709,313 over 5 yrs, 80% of which is funded by the Big Lottery Fund.  We are asking for your help to cover the balance amount of £35,412 to enable full funding for the second year of the project.  
 Supporting material

1. Development issues in the High Himalayas
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The indigenous communities of High Altitude Himalayas live in poverty and deprivation.  They are isolated, illiterate, malnourished, and underemployed, lacking adequate electricity, safe water and sanitation, dependent on subsistence agriculture, poorly served in terms of health and education facilities, and living under environmental threats in primitive conditions with considerable physical hardship. Much of the region has to stay without electricity for weeks during the freezing winters.  
Poor access to education

Physical isolation and inaccessibility severely limit access to education. 72% of the population in Lahaul & Spiti, for instance, lives in scattered villages unconnected by road between two to ten days’ walk away from an urban centre. In winters, all roads & trek routes are snowbound.  In the entire Lahaul & Spiti district, there are only 140 primary schools; almost 50% of the villages do not have a primary school and on average the distance from a primary school to the villages served by it is over 4kms. 

Inadequate government schools

The government-run schools are usually unmonitored, lack equipment and supplies; less than half the primary schools in Himachal state are in solid sturdy buildings, 22% do not have access to drinkable water. The schools are generally staffed by absentee teachers from outside the region, reluctant to stay in these tough conditions. Teachers are given very little training and are poorly equipped in terms of teaching methodologies. 

Culturally alien curriculum
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The curriculum is completely foreign to the geographical and cultural context of the communities. The medium used is usually the national language, Hindi, while the tribes of the region speak Bhoti and other dialects. The content uses examples from the plains of India and builds skills for urban life and occupations which alienate the children and their families, and what is worse, help to erode the cultural base of the communities.  The parents also find it irrelevant to their actual lives and this contributes to low enrolment, poor attendance and high drop-out rates.  Retention of students is only about 50% even at the primary level and the percentage of students passing the age 16 exams typically ranges between 0-5%.  Further, the children who do undertake education typically migrate from the region.  Since the curriculum is not geographically and culturally relevant it fails to inculcate a sense of pride in their culture among the privileged few who do get the chance to go for higher education, and therefore leads to low self-esteem and confidence. The fact that teachers who teach in the government run schools are mostly outsiders not well-versed with the local language, tradition and culture and therefore at times seem to have little respect for the indigenous culture, also aggravates the problem. 
Cultural discrimination and isolation 

Most of the target community is ethnically Mongoloid and Buddhist by religion (following the Tibetan form of Buddhism). These groups are a racial minority as well as a religious minority in the country.  The tribal communities have also been perceived as culturally inferior by the mainstream population; prejudices & stereotypes abound about them and they face discrimination and all forms of exclusion. The sparse population that characterises mountain regions also reduces their influence in the democratic process at national level. Given the education & information gaps, local, democratic civil institutions fail to get properly established. Mountain areas are also considered to be peripheral and less productive than others and accorded lower priority at national level. Policies are developed based on the more dominant lowlands and applied universally across the country, including in these regions, in spite of the different cultures & ecosystems, resulting in them failing to achieve their objectives in the region. 

Subsistence livelihoods and poverty
The high altitude Himalayan population are pastoralists and agricultural communities. The extreme conditions of the high altitude terrain and the increasing environmental stresses on soil and water associated with climate change - which impacts upon high altitude areas more severely - have made a large part of the population marginal farmers, carrying out only subsistence agriculture. Their weak financial status leaves them in a continuing poverty trap, unable to access most welfare services, as well. Children of these families are required to work from a very young age, working in the family fields, taking care of cattle, etc. Marginal farmers typically enrol their children in schools only for two/three years, if they do so at all, treating the schools more as child minding institutions till the children are capable of joining the family workforce. 
Gender discrimination and discrimination against children
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Children, especially girl children, and women, are even more disadvantaged.  Children are forced to be wage-earners for their families and participate from a very young age in agricultural and shepherding work. They are therefore totally deprived of education and even if enrolled in schools demonstrate very low attendance & high drop-out rates. These children also suffer from a poor quality of diet, hygiene & sanitation conditions. Girl children are additionally disadvantaged because of social factors and their share of household chores. They are education-starved also because of safety issues in case the school is distant and the lack of toilets in schools. While boy children might still attend at least primary school, this is not the case for girls. Frequently, women and girl children also get the poorer share of diet and healthcare. Women of the high altitude Himalayas suffer enormous physical burdens, working 15-17 hours a day collecting fodder, fuelwood, water, etc., and carrying out household chores, working in the fields and tending to cattle. 

Pragya is one of a handful of development agencies working in these regions, addressing their unique problems with area-specific interventions, because of the harsh conditions in the region.
2.  Further project information
The project will enable children living in the High Himalaya to have better access to education, a more relevant education, and for many more of them to complete their education.  It will enable the community to recognise the value of culturally relevant education to their lives, and support them in creating alternative livelihood opportunities to reduce poverty and dependence on subsistence agriculture.  The project will also enable the government to be made aware of the structural problems in the education system for high altitude areas. Overall girls and boys of these high altitude areas will have higher confidence levels and a broad set of competencies including vocational skills, and will have a charted path into suitable careers and livelihoods outside subsistence agricultural.
5 central Resource Centres, (equipped with libraries, labs and IT facilities) and 136 Supplementary Schools will be set up, along with developing a body of effective local teachers who are providing quality education for students, including services during times of disturbed access, as well as including illiterates/drop-outs/weak students and improving the situation for girls’ education. 
Breakdown of project activities
1. Ensuring community management and participation in education.  
· Setting up valley-wide Councils for Development and Village Education Committees and providing them with training on gender sensitivity and the importance of education.
· Designing Supplementary Schools & Resource Centres with the communities’ participation.  
2. Providing Supplementary Schools and support

· Establishing 136 Supplementary Schools in remote villages, including mobile Supplementary Schools (for nomads), modular learning (for drop-outs/illiterate/irregular).

· Creating a cadre of skilled teachers by training educated local youth.

· Providing supplementary classes in weak subjects, at times of disturbed access, with a focus on girl children, through the supplementary schools.

· Mentorship & teacher re-training to upgrade teaching skills for Supplementary Schools.

· Providing student & parent counselling for children who have dropped out.  

3. Supplementary Learning Facilities

· Establishing a network of Resource Centres consisting of libraries, science labs, IT kiosks and seminar space, and a structure for their staffing, use & maintenance.

· Facilitating responsible & regular use of Resource Centres with community-driven local seminars/learning events.

4. Curriculum Improvement

· Developing locally relevant curricula with community members and developing appropriate vocational training modules. 
· Producing and disseminating an Innovative Teaching Kit for facilitating learning.  

5. Co-Curricular Courses/Activities
· Conducting courses/classes on personality development, computers, English, accounting, and also on topics of local relevance - ecology and the natural environment, sanitation & hygiene, and traditional music & language.
· Running sports/cultural events and socially useful activities such as afforestation and waste collection drives and awareness campaigns.  
6.  Developing further livelihood opportunities - career integration with education.
· Running short-term vocational courses in crafts, ecotourism, and dairy/food products.
· Establishing avenues for the smooth flow of students into career options (crafts production & sales/ecotourism/agri-produce processing centres).
2. The stage that the project has reached so far – 8 months in 
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KARUNA

compassion in action



The project began in March 2006. In the past months in-depth participatory surveys have been carried out to identify the villages most in need of educational and livelihood attention, and the type of attention they need. Meetings have been held to consult with key groups, including parents, youth, children, local leaders, potential teachers, etc. to raise awareness about educational and livelihood issues, and to get input for the design of supplementary schools and resource centres. 
49 supplementary schools such as the one pictured, properly equipped unlike the government schools, have been launched this year.  Local teachers to run them have been identified and trained, and relevant curriculum and livelihood courses designed and implemented. 
3. The Karuna Trust
The Karuna Trust is a Buddhist charity based on the principle of ‘compassionate action based on wisdom’; the meaning of the Sanskrit word ‘Karuna’. Our vision is of a world without prejudice, in which every human being has the opportunity to fulfil their potential, regardless of their background or beliefs.  Our mission is to challenge the ignorance, prejudice and inequality that trap people in poverty. 
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We seek to respond compassionately to the needs of people from some of the world's most disadvantaged communities, and build the capabilities of those communities to secure their basic rights, to break out of poverty and to reclaim their humanity.  In particular we focus upon the rights to education and skills, cultural and spiritual development, healthcare, and adequate economic opportunities.  
We have learned that the provision of educational opportunities in particular is the most effective way of enabling whole communities to make progress out of poverty.  Since 1980 we have supported educational, vocational training and health projects in South Asia, developing relationships with local partners based on respect, transparency and the fostering of community.  We assist people living in poverty in urban slum districts and isolated rural communities who are marginalised because of their caste, their gender and/or their religion.  
Our projects help people who are in the greatest need, regardless of caste background or religious belief.

	Budget: Education for ethnic Tibetan children living above 10,000ft in the Himalayas: Year 2 of project (08-09)  amount in US $ 
	Total Cost
	Covered by Big Lottery Fund 
	Balance needed

	CAPITAL COSTS
	 
	 
	 

	50 Supplementary Schools @ c. $1300 per school (Total 136 over 5 yrs)
	64,272
	51,419
	12,855

	5 Resource Centres (RCs) (with library, lab, IT, seminar facilities) @ £5200 
	26,234
	20,988
	5,246

	3 crafts production centre cum showrooms @ c. $3600 per centre (7 over 5 years)
	11,019
	8,815
	2,204

	3 ecotourism centres @ c. $5200 per centre (7 over 5 years)
	15,582
	12,465
	3,117

	Total capital costs
	117,107
	93,686
	23,422

	 
	 
	 
	 

	RUNNING COSTS
	 
	 
	 

	A Staff costs 
	 
	 
	 

	1 Project Manager  for 7 months
	3,783
	3,026
	757.5

	3 Projects Specialists  for 7 months
	8,512
	6,809
	1702.86

	5 Field Officers. for 8 months
	12,970
	10,377
	2,594

	5 Community Mobilisers for 12 months
	7,296
	5,836
	1458.44

	Documentation Officer, Monitoring Officer, Admin executive, Accounts Manager and Accounts Executive, insurance cost, recruitment cost and UK 20% Programme Officer
	16,457
	13,166
	3,291

	Total staff costs
	49,017
	39,214
	9,803

	B Running costs for 136 supplementary schools, 5 resource centres, 17 other centres
	48,638
	38,909
	9,728

	C Costs for running courses etc: 84 courses, 42 sports& cultural events, 50 exposure visits, 7 support funds for poor students
	45,414
	36,330
	9,082

	D Information, promotion - reports, teaching kit, curricular supplements, vocational courses
	5,038
	4,030
	1007.98

	E Training beneficiaries through 121 various trainings, workshops, meetings and seminars 
	37,122
	29,696
	7,424

	F Monitoring & evaluation
	3,432
	2,745
	686.8

	G Travel
	25,153
	20,123
	5,030

	H Organisational overheads
	16,019
	12,815
	3,204

	I Participative study & design of 8 life oriented courses and 4 vocational courses 
	10,724
	8,579
	2,145

	Total running costs
	240,554
	192,443
	48,110

	 
	 
	 
	 

	TOTAL: capital & running
	357,661
	286,129
	71,532
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